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ABSTRACT

Bc. Lacinova Mirka. University of West Bohemia. &ur2011. Cross-linguistic influence
between L2 English and L3 French. Supervisor: NEgbriela Kl€kova, Ph.D.

This thesis deals with the phenomenon of languagester. It provides essential

information about the transfer, its types, roled &actors playing role in its occurrence. It
takes a closer look at language transfer in L3 @dopn, specifically at transfer from L2 to

L3. Later on, it focuses on the two languages iaestjon — English and French — and the
similarities between them. The research part ctseiscomparison of vocabulary in three
beginner’s textbooks of French as FL to their Esigliranslation equivalents. The results
of the research (the proportion of similarities vacabulary) are completed by their
implication for transfer occurrence. Finally, thepact of transfer occurrence on teaching

French as L3 after English as L2 is discussed.
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l. INTRODUCTION

Almost everyone studying any foreign languageaastisome similarities between
his/her native language and the foreign languageossibly with another acquired foreign
language. And many studying two foreign languagegehexperienced that they confused
words from one language with the second one. Wiakiesithe languages to interfere with
each other is one of the topics being investigatedis thesis.

As at primary and grammar schools, the learnessnl®ne and later a second
foreign language, the intrusion of one language thé second one can be a common thing
to happen. The first foreign language is usually English language. In this thesis, the
influence of English as L2 on additional learningFwench as L3 is examined. If the
transfer from one language to another can be pgestand consequently made use of, is
another topic of this paper. The core of the rede& to compare the French language to
English language regarding the similarities in \mdary in the beginner's textbook of
French as FL and deduce its implications for laggusansfer.

In the first part of the Theoretical backgroundhpter, the essential information
regarding language transfer and the terms beind ase explained. Further on, different
types of transfer which exist and the factors wraohdition its occurrence are described.
Next, different manifestations of transfer are imeattl. The second part is oriented to the
transfer in L3 acquisition, the factors which apedfic for this kind of transfer and in
which linguistic levels this transfer can occurtdra the similarity between languages and
its importance is regarded. As we are dealing &itlglish and French, in the next section,
these to languages are compared. In the finalsgciome suggestions for teaching with
the account of transfer are introduced.

In the next chapter (Research Methodology), thplagmation of the research
process and criteria of comparison of French anglifinvocabulary are explained. In the
chapter Results and Commentaries, the resultsndinfys are presented in the form of
figures where the proportion of similarities of kel to English is depicted. What the
results signify regarding the transfer is the issfidhe next part of this chapter. The
following chapter concentrates on implications thia similarities and occurrence of
transfer can have on teaching, how the transfelddeei made use of in a positive way and
if the negative effects of transfer could be pregdnin the Conclusion chapter, the main

ideas of the whole thesis are reviewed.



Il. THEORETICAL BACKGROUND

The theoretical chapter objective is to give neagssformation about the topic of
influence from already acquired language to a namgulage being learned which is
commonly called language transfer or cross-linguisbfluence. First, the topic of
crosslinguistic transfer is introduced and definaalg various terms used in its sense are
explained. Then, different kinds of crosslinguistifluence are presented. As numerous
kinds of transfer exist, they are organized in feections according to from which point of
view the transfer is looked at (outcome, directlitpalinguistic levels, intentionality).
Further on, the main factors influencing the presenf transfer are regarded. Then,
different manifestations of transfer in receptiomd groduction are observed, especially
with focus on transfer errors. Later, the chaptarcentrates on third language acquisition
and its specifications. The factors influencingnsfer to L3 are discussed. Further on,
transfer in different linguistic field is viewed.eMt, the transfer as a communication and
learning strategy is considered. Further, Englisth Brench languages are described in the
sense of typology and compared. Some similaritefsvéen these languages, including
grammatical features and true and false cognageprasented. Finally, some suggestions

for teaching L3 with the help of transfer and sae@ent projects in this field are outlined.
Cross-Linguistic Influence (CLI)

The first concern is to define the cross-linguisiidluence or transfer (used
synonymously, see the chapter bellow). Newmark §l@8oposed a simple definition of
transfer, “transfer is nothing more than fallingchan a language that one already knows
when lacking knowledge in the language that orgresently learning” (as cited in Jarvis
& Pavlenko, 2008, p. 8). However, this definitiah ambiguous and does not reveal all
aspects of the phenomenon concerned. As Orteg®)2@Mnitted transfer “can be caused
by perceived L1-L2 similarities as well as by lamjéerences, and it goes well beyond
strident calques and awkward transliterations ftoenL1” (p. 53). Additionally, Jarvis and
Pavlenko (2008) pointed out that transfer can ocoaronly as a communicative strategy
but also as a learning strategy (p. 9). Howevandfer can be also unconscious. Moreover,
crosslinguistic influence can have not only positaffects, but also negative consequences
for L2 learning (Ortega, 2009, p. 31).



Odlin (1989) proposed maybe the most cited definibf transfer, "Transfer is the
influence resulting from similarities and differescbetween the target language and any
other language that has previously (and perhaperiegily) been acquired" (as cited in
Kecskes, Papp, 2000, preface). Jarvis and Pavi@@la8) confirmed that “CLI is a highly
complex cognitive phenomenon that is often affechydlanguage users' perception,
conceptualizations, mental associations, and iddali choices” (p. 13). According to
Ortega, transfer can occur either consciously dhatsubconscious leveds stated Odlin
(2003), “crosslinguistic influences will always Ipeobabilistic, and they will always be
shaped by mutually interacting forces that comenftearners’ psychological judgment of
transferability, learners’ current proficiency léva the L2 and the nature and relative
complexity of the given L2 subsystem at hand” (gedcin Ortega, 2009, p. 41).

Transfer, Interference, and Cross-Linguistic Influence

It can be noticed that there are various terms aveencounter regarding the topic
of transfer or cross-linguistic influence in thietature. The ternrmterference which is the
older term (Ortega, 2009, p. 31), “implies no mdnan what another ternmegative
transfer, does, but there is an advantage in using ther l&tm since it can be contrasted
with positive transfer (Odlin, 1989, p. 26). The terroross-linguistic §ometimes spelled
crosslinguisticor cross linguistic) influence (CLI)s the newest one which is used to
describe the phenomenon of transfer between largu@dlin, 1989; Jarvis & Pavlenko,
2008, p. 3). Jarvis and Pavlenko admitted that,tHey1980s some researchers no longer
considered the term “transfer” to be a suitableslldbr the phenomenon because of its
traditional associations with the behaviorist notiof skills transfer” (p. 3). In the mid
1980s, the termrosslinguistic influencevas suggested by Kellerman and Sharwood Smith
(1986) “as a theory-neutral term that is approprfat referring to the full range of ways in
which a person’s knowledge of one language cartiff@t person’s knowledge and use of
another language” (as cited in Jarvis & Pavlenk®& p. 3). Since that time, this term has
gained general acceptance by the researchers whestigate this phenomenon,
nevertheless, the terms “transfer” and “interfeegncontinue to be used synonymously
with it (Jarvis & Pavlenko, 2008, p. 3). Sometimiéss also possible to find the teronoss
language transfefe.g. Mayer, 2010, p. 133).

As in most literature dealing with language cont@adlin, 1989; Ortega, 2009;
Jarvis & Pavlenko, 2008; Cenoz, Huffeisen and Jrss2001). the termg&ransfer and



crosslinguistic influenceare used interchangeably. These two terms are adsul
synonymously in this papeOther important terms which are connected with Ueagg

transfer (interlanguage, transferability etc.) explained in the related chapters.
Types of Transfer

There exist various types of transfer dependinr@m which aspect it is looked at.
Here, the types of transfer are presented fronpdinat of view of: its outcome,
directionality, linguistic levels and intentionglit

Outcome This is one of the most frequent division of sfam. Simply, it refers to
its contribution (Jarvis & Pavlenko, 2008). Firgtere ispositive transfemwhich refers to
positive effects of cross language transfer. Acegydo Odlin (1989), it is the “facilitating
influence of cognate vocabulary or any other sintits between the native and target
languages” (p. 26). It can occur in the conditiareere the L1 and the L2 of a learner are
similar which results in native like utterances &in Xu, Xiao-ming Yang, 2001, p. 21;
Major, 2001, p. 3). It can concern the similaritiasvocabulary, vowel system, writing
system and syntactic structures which can make osimepsion, reading, writing and
acquisition of grammar easier (Odlin, 1989, p. 3@).literature, the mentions about
positive transfer are less common than about tgathe one maybe because the effects of
positive transfer are less visible. As Ortega (30&$hfirms the signs of positive transfer
are difficult to identify as results of positiveatisfer and that is why the facilitative effects
of L1 (or any other previously learnt language) Wielge can be easily ignored.
Moreover, he states that, mainly in productionytresult in successful choices “that raise
no flags for teachers or interlocutors” (p. 42).

Second, there isegative transfewhich manifests itself as errors in production (or
in reception). It occurs when L1 and L2 items aiféetent (Major, 2001, p. 3). Since
negative transfer often involves divergences frames, it is relatively easy to be
identified. And these are not only production esras Odlin (1989) states: “There are
other ways in which an individual’'s second langupgeformance may differ from the
behavior of native speakers” (p. 36). As examples, can consider stress, accent or
misunderstanding. If we should compare the mentansositive and negative transfer in
the literature, as the negative effects of L1 kremlgle are much more noticeable, they have
been more often investigated (Ortega, 2009, p. 42).



Directionality . The transfer can be divided according to fromohHanguage and
in which direction it takes place. The most oftéed type isforward transfer by which
the transfer from L1 to L2 is meant (Jarvis & Pawe, 2008, p.12). The exact contrary of
the type mentioned above isverse transfercalled alsobackward transferThis term
embraces the transfer from L2 to L1 (Jarvis & Pakte 2008, pp. 12, 21). In the former
literature (e.g. Odlin, 1989, pp. 12-13), terbm@rowing andsubstratum transfeare used
to refer to these types of transfer. Kecskés anppR2002) proposed a definition,
“Borrowing transfer refers to the influence a settanguage has on a previously acquired
language, usually the mother tongue. Substratunsfea involves the effect of a source
language (usually L1) on the acquisition of they¢dadanguage” (p. xv). The next kind is
lateral transfer,by which the cross-linguistic influence from L21i8 is described (Jarvis
& Pavlenko, 2008, p.12). This is the type which @amns this paper — transfer from L2 -
English to L3 - French. As crosslinguistic influencan simultaneously work both ways,
the last type which can be distinguishe8idirectional transferIn this kind of transfer, as
stated by Jarvis and Pavlenko (2008), the “two uaggs that language users know
function synchronously as both source and recipi@anguages” (p. 22). This
crosslinguistic influence can either refer to tlases of simultaneous forward and reverse
transfer (i.e., L1 to L2 and L2 to L1) or synchrosdidirectional lateral transfer (e.g., L2
to L3 and L3 to L2) (Jarvis & Pavlenko, 2008, p.).2€enoz et al. (2001) distinguish
interlanguage transferby which is meant “the influence of a non-natiaaguage on
another non-native language” (p. 43).

Linguistic Levels. Another division can be made according to at Whieguistic
level (Ilexicon, phonology, morphology, syntax, seties, discourse) the transfer occurs. It
can be found at all these levels, plus, the culiMaor, 2001, p. 2).

Phonological transfer. Jarvis and Pavlenko (2008) defined this kind asySvan
which a person’s knowledge of the sound systemneflanguage can affect that person’s
perception and production of speech sounds in anddmguage” (p. 62). This type of
transfer is probably the most encountered of alham-native speech. Certainly, the IL
(interlanguage) users will be recognized on thasbafstheir “foreign” accents. However,
some speakers manifest more noticeable accentatiens. The reason for this fact, as
stated by Johnson and Johnson (1999), is thatateegot able “to reprogram their speech
organs to the native-like production of the newrstsli (p. 355).

Morphological transfer. This refers to transfer of morphological rulesnfr one
language to another (Odlin, 1989, p. 82; Jarvisa&lénko, 2008, p. 92).



Syntactic transfer. This refers tothe process by which some distinct syntactic
properties of one language are transferred toehersl one (Guido, 2008, p. 61), transfer
of e.g. word order, negation etc.

Orthographic transfer. This phenomenon might be referred to as writingesyst
transfer. This type of transfer can affect leamability to read, process, and spell L2
words (Jarvis & Pavlenko, 2008, pp. 70-72).

Lexical transfer. It is the influence of knowledge of words in onadaage on the
knowledge and use of lexical units in another laggu(p. 72), more in detail, it affects
“person's recognition, interpretation, processisthrage and production of words in
another language” (Pavlenko, 2009, p. 99) Thihéswidest area of transfer and most of
research has been made on lexical transfer. Infréme of lexical transfer, Pavlenko
(2009) makes a difference betwekxemic transferand lemmatic transfer(p. 102).
Ringbom refers to the lexemic transfer addomal transfer (or morphophonologicabr
formal lexical transfer) and tdemmatic transfer as tcsemantic transfeior semantic
lexical or lexicosemantidransfel) (as cited in Pavlenko, 2009, pp. 106, 113; Jadvis
Pavlenko, 2008, p. 75). As stated by Pavlenko (ROORhe scope of lexemic transfer
includes both the phonological and graphemic stinecdf (a particular form of) a word.” It
relates to person's knowledge of how to pronoumzk spell a word (p.102). Lemmatic
transfer relates to the semantic and syntacticestigs of words. According to Pavlenko
(2009), “The semantic properties in question ajenféntal associations between lemmas
and concepts, which account for phenomena sucllgsgmy and the semantic ranges of
words and (2) mental associations between lemmak adher lemmas, which are
fundamental to phenomena such as synonymy, antorsyrdyother types of word-word
associations” (p. 102).

Intentionality . This division refers to until which degree tharnsfer is made
consciously or automaticallyintentional / consciou®r strategic transfer refers to the
instances of transfer which are made intentionayiyhe speaker to help him/herself in the
communication. Its manifestations are caliegtractional strategiesexplained by Cenoz,
Hufeisen and Jessner (2003) as “intentional swét¢h languages other than the target
language” (p. 107)Non-intentional / unconscious / automatic trandfem one language
to another, results itransfer lapsesor non-intentional switches which are, accordiag t
Cenoz et al. (2003), “performance switches thae tplace when another language has
erroneously been accessed” (p. 107). Unconsciowitmmatic transfer differs from the

conscious or strategic transfer in the fact thahynmstances of transfer occur below



speaker’s awareness. According to Johnson and doh@i999), “Strategic transfer and
automatic transfer are not meant to be discreted@janctive concepts. Many instances of

transfer are less clear-cut with regard to attendind automatization” (p. 357).
Factors Influencing Transfer

Ortega (2009) stated that, “for transfer to occearhers have to make an
interlingual identificatiori (p. 33). These interlingual identifications were defined®glin
as “the judgment that something in the native |lagguand something in the target
language are similar” (as cited in Ortega, p. 3®cording to Ortega (2009), “Interlingual
identifications are influenced at least by threetdes: (a) the nature of the specific L2
phenomenon, (b) learners’ perceived distance betteel 1 and L2 and their intuitions of
what is transferable or not; and (c) their relafiveficiency level (pp. 33 — 34). The factors
are closely connected withansferabilitywhich is the degree to which an item is possible
(and is perceived possible by a learner) to besteared (Jarvis & Pavlenko, 2008, p 174,
Johnson & Johnson, 1999, p. 355).

Regarding the factors, the literature on languag#act is not unified concerning
the division and denomination of different factois.is referred to various factors
differently. Sometimes, the factors are classiisdearner-based and language-based (e.g.
Murphy, n. d.). For example, Johnson and JohnsB@9q)ldivide the factors as linguistic
criteria, psycholinguistic criteria and sociopsyiduic criteria (pp. 355 — 356). Jarvis and
Pavlenko (2008) present the most complex classificaf factors, dividing them in seven
categories: linguistic and psycholinguistic fact@rslate to characteristics of source and
recipient language, e.g. similarities, linguistievel); cognitive, attentional, and
developmental factors (person’s cognitive capaxiied use of cognitive resources at the
time of learning or language use, e.g. awarenessamjuages); factors related to
cumulative language experience and knowledge (sfteat prior language knowledge and
experience have on current language learning aed eig. age, proficiency); factors
related to the learning environment (learning ceitand factors related to language use
(language-use context) (pp. 174-210). In the foilmyvsection, the most important and
most often mentioned factors in the literaturelsted and described in more detail.

Crosslinguistic Similarity. Referred to also as language distance, typolbgica
proximity or Psychotypology. This factor is ofteited as being the most dominant one. It

relates to the fact if the languages concernecaoeigh typologically close to each other



and if a learner perceives them to be close (Cehak, 2001, p. 117; Ortega, 2009, p. 34).
The topic of crosslinguistic similarity is discudse more detail in separate chapter.

L2 Phenomenon This factor is referred to as “linguistic crit@tiby Johnson and
Johnson (1999, p. 355). According to them, it &kated to the question ahiversalityand
typological characterization of the feature” (p.635This is closely connected with
markednesswhich means that the simplest and most frequesatufes across languages or
"unmarked" will tend to transfer easily, whereas thost complex and rare, "marked"
features are less likely to be transferred (Ort2ga9, pp. 34, 37-38).

User Proficiency. According to Johnson and Johnson (1999), “Eatages of
language learning are more likely to lead to transfs the L2 data available to the IL
speaker are not fully accessible to form hypothesssut L2 rules” (p. 356) However,
Odlin (1989) admits that some kind of negative $fan cannot take place until learners
have reached a certain level in the language Heargt (p. 134).

Age. According to Johnson and Johnson (1999), “addtriers rely on their prior
experience in concept and language learning mare ¢hildren” and that is why the older
users use the transfer in their learning and prioluof L2 more often than the younger
ones (p. 356).

Linguistic Awareness Awareness of languages is proved to play a kégy iro
language performance and acquisition process.nltbeaacquired on its own and is often
related to educational background. According tmnhidki (2005), “While linguistic
awareness is mainly conscious, our mind can amgh @fbes make linguistic identifications
also on an unconscious level” (p. 12).

Style of Learning Individual styles of learning or methods of aiion can
promote or hinder language transfer (Cenoz e2@0}, p. 117; Johnson & Johnson, 1999,
p. 356).

Different Manifestations of Transfer
Transfer in Production

It is one of the processes, where the transfer festniself. Transfer in production
is “a procedure of activating L1 (or indeed prioR)Lknowledge to accomplish a
communicative goal” (Johnson & Johnson, 1999, p)3%ransfer in production is mostly
visible as negative transfer. With transfer indarction, the notion of interlanguage and

transfer errors are closely connected.



Interlanguage. Interlanguage plays an important role in languagasfer. Taka
(2008) refers to interlanguage as to a languagermsyd.e. grammar) which is constructed
by learners during the L2 learning. According tanhi‘interlanguage is a single system
composed of hypothetical rules that have been dpeel through different cognitive
strategies and are tested and modified by the éealuring the process of comprehension
and production” (p. 32). According to Field (200)terlanguage is the combination of
“learner’s incomplete knowledge of the L2 with asggions based on the sounds,
structures and cultural features of the L1" (p.)2This usually results in hybrid structures
that combine items of both languages (Jarvis & &#kad, 2008, p. 9). Another feature of
interlanguage is so-calletbssilization According to Selinker, “Fossilizable linguistic
phenomena are linguistic items, rules and subsystehich speakers of a particular NL
(native language) will tend to keep in their ILtGranguage) relative to a particular TL
(target language)” (as cited in Huaxin Xu & XiaongiYang, 2001, p.25).

Errors connected with language transfer According to Taka& (2008), “Errors in
production may be caused by the use of strategieh sas language transfer,
overgeneralisation of L2 rules or simplificationg. 32). The errors in language production
are viewed as indicators of development of lingaisbmpetence. It must be emphasized
that “errors are not considered to be an extremebative side effect of learning, but a
manifestation of efforts invested by the learnepiganising the language input” (T&ka
2008, p. 31).

The transfer errors are a result of negative teansdused by perceived similarities
and differences between languages. Cenoz et &1jZuggested that, “the differences in
error frequency are linked with a gradual progréssn organisation by form to
organisation by meaning as the learner's L3-preficy develops.” As the learner’s
proficiency improves, more structured organisatdmhe lexicon with a larger number of
associative links for each word is formed. Firlsg tearner relies rather on the word forms
associations, later, as the learning progresséshdavill create a more organized network
based mainly on the semantic associations. Thiseggobecomes easier with the learning
progress (p. 65). According to Jarvis and Pavler(darvis & Pavlenko, 2008, p. 75;
Pavlenko, 2009, p. 117) we can find several tygesrors resulting from lexemic / formal

lexical transfer:

1. the use ofalse cognate&deceptive cognates)



2. unintentionalanguage switchesr borrowingsinvolving the use of words from the
wrong language — these are calbedbstitutiondy Odlin (1989, p. 37)

3. coinage of a new worbly blending the formal properties of words fronffetient
languages, callellybrids or blendsby Cenoz et al. (2001, p. 60) and explained as

the forms of the code-switched words adapted acoptd supposed L3-principles.

Another type of transfer errors are errors invaviemmatic / semantic lexical
transfer (Jarvis & Pavlenko, 2008, p. 75; Pavlenk@09, pp. 113-117). These are as

follows:

1. semantic extensions according to Cenoz et al. (2001), these arendéfias “the
use of an authentic target-language word with anmnegathat reflects influence
from the semantic range of a corresponding wordniother language”, moreover,
“the learner assumes that what is a homonym olys@mous word in the L3 has a
meaning corresponding to what is most commonly ¢bee meaning of the
equivalent L1 word” (p. 62).

2. calques— or literal translations (Johnson & Johnson, 1999 357) are loan
translations of compounds

3. collocational transfer— the lemma-lemma associations which learners a4
and carry them over to the corresponding lemmads2jn(not usually treated as a
type of transfer, it is closely related to calques)

4. subcategorization transfer it refers to the cases of syntactic errors wheere
headword (such as an adjective or verb) and itptemment (such as a noun phrase
or prepositional phrase)” are wrongly connectecetiogr, usually the complement
is chosen incorrectly. It reflects “the influence tbhe syntactic specifications of
headwords in one language on an L2 user’s undelisgand application of the
syntactic specifications of corresponding headwoids another language”
(Pavlenko, 2009, p. 117)

Other types of errors are suggested by Odlin (1889,36-37) and Ortega (2009,
pp. 39-41). They are like this:

5. underproduction / underuser avoidance- referred to as “error of omission” by

Ortega (2009, p. 40). It means low or no productiba target language structure.
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When the learners perceive the target languagetstas being too distant of the
structures from the source language, they mayotrskip using these structures at
all (Odlin, 1989, p. 37).

6. overproduction / overuse simply a consequence of underproduction
Transfer in Reception

This is the procedure of the reliance on L1 feawvlen interpreting the incoming
communication. According to Johnson and JohnsoB9)19The processing of utterances
in this way is also known as “interlingual infergng "(p. 355). The reliance on receptive
transfer is obvious especially in the cases of temlly closely related languages (e.qg.
Norwegian and Danish, Polish and Slovak) where camaoators can process utterances in
the 'other' language without any prior learning aely only on interlingual inferencing
(Johnson & Johnson, 1999, p. 355). Ringbom (1986hd out, that at the initial stages of
learning the L1 knowledge is used extensively whschharkedly facilitating for receptive
skills (as cited in Haastrup, 1991, p. 43).

In reception, a transfer error which can occumisinterpretation —according to
Odlin (1989), the structures from the native largguaan influence the interpretation of the
target language message and thus the learnersatandifferent conclusion from what the
target language speakers intended to communicdegidnt interpretations can arise from
misperceptions of target language sounds that beccategorized in terms of native
language phonology” (p. 38). Misinterpretations @so arise when native and target

language word-order and cultural aspects diffedi(@d989, p. 38).
Transfer in Third Language Acquisition

Transfer is not always influenced by the nativeglaage (Odlin, 1989, p. 26).
Language transfer can occur not only from an LhanoL2, calledforward transfer, but
also from an L2 to an L3, callédteral transfer(Jarvis & Pavlenko, 2008, p. 12). Cenoz et
al. (2001) called this type of transfeiterlanguage transfer “the influence of a non-
native language on another non-native language”4@). However, third language
acquisition is mostly influenced by both L1 and L&nd it is not only L1, but all
previously learned languages can influence theniegrof a next one (Ortega, 2009, pp.
48-49; Odlin, 1989, p. 26). However, defining thea@ influences in multilingual
situations where more languages can play a raées hard (Odlin, 1989, p. 26).
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According to Hammarberg (2009), “Language use we®ltheactivationof parts
of the person’s language competence (words, semtnactures, set phrases, phonological
properties and so on)* (p.8). Green (1986) ouditiee process of selection and use of the
language in multilingual situations in more deth#, “distinguishes schematically between
a selectedanguage (the one currently intended for use)a&ive language (one which is
simultaneously present in the speaker’'s mind amdicffuence the performance process)
and adormantlanguage (which is known to the speaker, but exeotscrosslinguistic
influence) (as cited in Hammarberg, 2009, p. 8) Ghestion is under which conditions
the items from multilingual speaker’'s already lemtnlanguages are activated in the
process (Hammarberg, 2009, p. 8).

Concerning the third language learners, they apemanced learners, and as well
as bilinguals, multilingual individuals present ifetent type of competence as compared
to that of monolinguals (Grosjean, 1992, Coo, 19@5sner, 1999 as cited in Cenoz et al.,
2001, p. 1). As stated Cenoz et al. (2001), “Sedanduage learners have two systems
that can potentially influence each other €k12)” (p. 2). (Second language acquisition
research has mainly been concerned with the tnafrsi@ the L1 to the L2, the transfer
from L2 to L1 has not been much investigated) hmthird language acquisition, two other
bi-directional relationships can take place: “tf2dan influence the L1 and be influenced
by the L1 (L¥-L3) and cross-linguistic influence can also takacplbetween the L2 and
the L3 (L2-L3)“ (p. 2). The focus of the upcoming section iainty on L2 to L3 transfer,
as the subject of this paper is the transfer ofliEln@s L2 to French as L3.

Factors Influencing Transfer in L3 Acquisition

The factor which influences the transfer in L3 asiion and their effect is the
topic which is most frequently investigated by teeearchers. There has been proposed a
range of factors that condition the L2’s influermeL3. Many studies cite the influence of
typological similarity of languages as one of themsgest one. Other factors include L2
proficiency if L2 has been acquired and used inngdtsituations, etc. (Cenoz et al., 2001,
p. 22-23; Hammarberg, 2009, pp. 18-19).

Degree of similarity. Which language becomes the source for transfer seeirto

be random. L2 is regarded as having stronger infleeon the acquisition of L3 if it is
closer to L3 than if it is more distant (Ortega020p. 48; Hammarberg, 2009, p. 18).
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Moreover, if L2 is typologically more similar to LtBan is L1, the relative role of L2 tends
to be stronger (Cenoz et al., 2001, p. 22). Thasofacould be considered as composed of
two fields:

Linguistic typology of the languages. For a learner, it is easier to recognize similar
forms and structures across two languages when areyypologically close. However,
according taSimsek (2006), “when they are typologically remote laages then learners
are not able to make the necessary tie-ups bettireelanguages” (p. 52). This confirms
Ringbom (2007) too: “Learners rely on their knowgedf an L2 (second language) related
to the TL much more than on their unrelated L1'6]p.However, Kellerman (1992)
proposes that similar linguistic typology itselfnst an adequate condition for the cross-
linguistic influence and that “not everything thimtoks transferable is transferable”
(Kellerman, 1992, p. 113 as cited ifimsek, 2006, p. 53), and he mentions
Psychotypology.

Psychotypology. This can be defined as learner's own perceptiomammguage
distance or closeness between the languages cedcékellerman, 1992, as cited in
Simsek, 2006, p. 53). Cenoz et al. (2001) pointed bat tLanguages perceived to be
similar (roughly = related) to the target languageurally provide many more reference
points for the learner than do wholly unrelatedglaages” (p. 65). One of the important
features ighe degree of markednesscording tgimsek (2006), “learners do not transfer
the structures that they find marked or languagecifip but prefer transferring the
structures that are more frequent, regular and sgcafly and structurally clear” (p. 53).
Simsek (2006) affirmed that Cenoz in his studies reseakhat “the notion of
psychotypology and the perception of transferabiibn be more important than the
objective linguistic distance” (p. 53).

Chumbow (1981) remarked that it is not only siniijaiof languages which is
concerned, but also the cultural factors whichcar@nected with the languages in question
can also play their role (as cited in Cenoz et28lQ1, p. 22).

Level of competence in L2The larger and more recent the knowledge of L2 is,
the greater influence it has on the acquisitionaof L3 (Hammarberg, 2009, p. 18).
According to Cenoz et al. (2001), only advancednees of L2 will be able to make use of
such L2-based strategies which are normally bordosvdy from L1 (p. 62).

Natural setting for L2, and automatised skills in L2. L2 influence is favoured if

it has been acquired in a natural environment raithan in a foreign language learning
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class (Hammarberg, 2009, p. 18). According to Hanb@rg (2009), “The automatised
use of L2 is identified as a furthering factor” ().

Type of language phenomenanThe amount of transfer depends on the linguistic
phenomenon which is concerned. Grammatical and gdbgital influences tend to be
more common from L1 than from L2 (Hammarberg, 2G09,9).

Number of acquired languagesGeneral evidence confirms that knowledge of two
or several languages can accelerate the learniaghefv one. As Ortega (2009) specified,
“Even in the case of unrelated multiple languagesreover, already knowing several
languages can give an overall advantage, simphausec better vocabulary learning
strategies have already been developed by thethiene3 is being learned”(p. 48).

Order of acquisition / recency. The order in which the languages have been
learned may play a role, thus perhaps the langleageed most recently shows a stronger
influence than the language learned previously. Whanore, if the learner has used it
recently, it is activated more easily, becauseheerfsaintained easy access to it (Cenoz et
al., 2001, p. 23).

Oral versus written production. As in speech situations the control of the
language produced is limited, the cross-linguistituence is more likely to occur in
speaking rather than in writing (Stedje, 1977; Rmg, 1987, as cited in Hammarberg,
2009, p. 19).

Age. According toSimsek (2006), the older children are in advantageoaspared
to younger children because of their cognitive aredalinguistic development which helps
them better perceive the linguistic distance betwiaaguages and choose the one which is
closer and which they are more familiar with. Adzhilly, younger children firstly relate
to their mother language because most of the tinegy, are at home with their mothers (p.
55).

Other factors. Another point which counts for choosing L2 as tbarse language
for transfer to L3 is that the users of a foreignguage do not want to sound as if they are
speaking their native language. They like the ‘iigmeness” of the words"Simsek, 2006,

p. 57).Their native language seems to them not suffiggeiftreign’ and that's why they
use rather ‘foreign' L2 (Cenoz et al., 2001, pp. 28). According to Ortega (2009),
“perhaps the L3 is affected by the L2 more, othargs being equal, because both conjure
the same psychological mode of ‘talking foreigrns, Selinker and Baumgartner-Cohen
(1995) call it” (p. 50). As stated Cenoz et al. @2)) “The possible association in the
multilingual mind of the 'foreign-ness' of wordsjdathe impact of such association in
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interlanguage production may be a plausible expilamdor some sorts of interlanguage
transfer” (p. 56).

Among other factors the stage of L3-learning cdadctited. As Cenoz et al. (2001)
mentioned, “the influence of L2 on the learningaofelated L3 is strong at the earliest
stages of learning, but diminishes as learning n@sxes” (p. 62). On the other hand,
sometimes at the earliest stages the learners sragipe their competence to be too low
to risk trying to incorporate any previous lingiesknowledge in the target language,

whatever the languages are close or distant (p656
Croosslinguistic Influence in Different Linguistic Fields

Phonology.Regarding phonology, practically all learners, eagwanced learners
keep their foreign, L1-based accent, at leastair intonation. L2-based transfer seems to
be very rare in this situation (Cenoz et al., 2q2159).Simsek (2006) argues that it may
be because “It is not easy to change firmly esthbll native pronunciation and intonation
systems” (p. 60). However, if the learner has rdgdreen exposed for a long time to L2
environment, it is possible that some occasionafdatures in L3 phonology can occur
(Stedje, 1977; Voorwinde, 1981; Hammarberg & Witig 1993, as cited in Cenoz et al.,
2001, p. 59). It is also proved, that “High levélpooficiency in L2 and conscious effort
may change the direction of phonological trans{&hgbom, 1987; Voorwinde, 1981, as
cited inSimsek 2006, p. 60).

Grammar. The frequency of L2-based errors in L3 acquisitvems found to be
relatively rare.n this field, the extent of L2-transfer dependstbe L2 exposure and L2
proficiency; that means the higher proficiency andre extensive exposure the larger
possibility of the transfer to L3 (Stedje, 1977;INdms & Hammarberg, 1998, as cited in
Cenoz et al., 2001, pp. 59, 62). Both phonologicel grammatical transfer from L2 to L3
depend on the psychotypological relation betweesdHanguages (Cenoz et al., 2001, p.
59).

Lexis. The area of lexis is the area where the psychobgicdl factors, i.e.
perceived similarities, play the greater role tivanther fields. If the L2 and L3 are similar
and have an amount of common cognates, L3-leamidr&t beginning stages of their
learning make often use of L2-words in their L3guotion. When the languages
concerned are similar, this type of transfer camlbe found by the learners who have had

little exposure to or have a limited proficiencyli (Cenoz et al., 2001, p. 60). Regarding
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the lexical transfer, Cenoz et al. (2001), and Barg distinguish the transfer of form and
the transfer of meaning (Cenoz et al., 2001, pR#Bgbom as cited in Sinsek, 2006)

Transfer of form. Here, the linguistic form of the word plays a majote — the
learner is influenced by the word which is formadiynilar and therefore it is activated.
The transfer of form manifests itself in learnec@de-switching resulting in the use of
deceptive cognates, complete language switchesglwids and blends, not existing in L3.
(Cenoz et al., 2001, p. 60). This type of transiecurs especially when the languages are
close and share many cognates: some of them miaysiee but many helpful.

Transfer of meaning. Meaning-based transfer comes almost always from L1
because considerable fluency and automatizatitimeilanguage from which transfer takes
place is neededimsek, 2006, p. 60). Thus, calques and semantic exteasually occur
just from L1 (Cenoz et al., 2001, p. 61). Howewenen a learner is very proficient in his
L2 and starts learning an L3 and is exposed torb2ral him, we can expect to find not
only formally based L2-transfer, but also the setigaome (p. 63). According to Ellis (e.g.
1994, 1997) “learning the semantic aspects of wasdsiore demanding of intellectual
capacity than learning the forms of words” (as ctiie Cenoz, et al., 2001, p. 63).
According to Ellis, to acquire the semantic feasuoé words involves conscious, explicit
learning, whereas, to learn the formal featuresiireg only implicit and unconscious
learning (as cited in Cenoz, et al., 2001, p. &Mngleton (1999) added that the formal
aspects of learning a new word may be in the fiilste at the initial stages of learning but
that, after an initial concentration on form, thers challenging task for the learner is to
acquire the word’s meaning and use (as cited iro€enal., 2001, pp. 63, 65).

Transfer as a Communication and Learning Strategy

When a speaker is missing some information conegrl@nguage, it may open a
potential gap. When speakers can not recall a déxtem because of their lack of
knowledge, they have to compensate it with othsguistic information that is available
for them. Sometimes, speakers may consciously tiemselves and compensate their
weak knowledge by using lexical items from othemglaages. Language learners are
usually familiar with such compensatory strategibsch are often, but not always a useful
way how to cope with lack of knowledge in the tadgeguage (Cenoz et al., 2001, pp. 50-
51).
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Transfer as a learning strategy could be defineduasg previous linguistic
knowledge or prior skills to assist comprehensiorpmduction” (O’'Malley & Chamot,
1990, p. 120). For transfer as a learning procedine central thing are inferencing
processes, where the learner uses the knowledge tf form hypotheses about the rules
of L2 (Johnson & Johnson, 1999, p. 355). Foercl8919 proposed that lexical inferencing
works on the basis of conversion rules whose foncis to “establish a link between the
perceived word forms and a lexical entry in theriedas L1 lexicon, whereby the meaning
potential of the L1 form becomes activated forizailion” (as cited in Haastrup, 1991, p.
52). Learners have to learn formal as well as séimannversion rules (Faerch, 1981 as
cited in Haastrup, 1991, p. 53). However, whendhsrno concordance between the two
languages, the learners may apply fundamental tgav@roperties of language, such as
that of canonical word order (Gass, 1989 as cite@ass, 2006, p. 259). The process may
result either in positive or negative transfer. Ugjo, according to Krashen (1938) the use
of an L1 is only a production strategy, which does show any progress and is no help for

actual acquisition of a language (as cited in QdIB89, p. 26).
Cross-Linguistic Similarity

As stated Ringbom (2007, p. 5), any learning isstlasn our previous knowledge
with which we try to connect the new element. Adoog to him, “the natural procedure in
learning something new is to establish a relatietwben a new proposition or task and
what already exists in the mind (p. 9). This factiosely related to language transfer. If
we learn a language which is close to our L1, ausrgknowledge can be really useful
(Jarvis & Pavlenko, 2008, p. 176). As noted Ringh@®07), “the use of cross-linguistic

similarities, i.e. transfer, is an integral partshpeople learn languages (p. 6).
Linguistic Typology and Perceived Language Distance

Thus, linguistic typology or language closenessnis of the most important factors
influencing language transfer - ,one that determitiee choice of a specific language as
the source language of influence” (Cenoz & Jesstt#)), p. 50). When the languages are
typologically related, they have many relevant aigs, that is, words which share the
common origin, and that is why they have similamfcand meaning in the two related
languages (Ortega, 2009, p. 48). However, we hawdistinguish between an objective
and subjective language similarity (Ringbom, 208.77). The first one refers to linguistic
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typology and how close the languages actually &he. closer the languages are to each
other, the greater possibility of the transfer tww. Cenoz and Jessner (2000) give an
example with learners of English and French whoatve language is a non-Indo-
European language who use as their source langoadghe transfer rather other Indo-
European languages they know than their first laggu(Ahukanna et al, 1981; Bartelt,
1989; Ringbom, 1987; Singh & Carroll, 1979 as citedCenoz & Jessner, p. 50). The
second notion refers to psychotypology which caeX@ained as learner’s perception of
the languages in question to be related. As noteKéllermann (1983), “Learners’
perception of language distance, which may triggesonstrain language transfer, may not
necessarily correspond to the actual distance leetwaguages” (as cited in Cenoz et al.,
2001, p. 55).

Cenoz et al. (2001) mentioned that it is mainly phenologically and semantically
similar items which govern the selection of norg#drlexical items or morphemes. Dell
(1995) assumes that “words that are phonologicaligd semantically similar may be
activated in the lexical retrieval process” (aediin Cenoz et al., p. 51). Cenoz et al.
(2001) added that “such activation creates the ssarg condition for a non-target
component to compete for selection during on linecessing” and extended this idea in
the sense that phonologically and semanticallylamwords can also be activated across
language systems and agree that formal similagpears to be such a constant factor in

interlanguage influence (p. 51).
Cross-Linguistic Similarity and Learning

To summarize what was already said above, “thelaiityi relation means that an
item or pattern in the TL [target language] is péred as formally and/or functionally
similar to a form or pattern in L1 or some othergaage known to the learner” (Ringbom,
2007, p. 9). Regarding the learning process, thmdoand structures of TL which are
similar to L1 or another known language will bertesd with facility in the sense that they
will be easily associated with already learned foramd structures and will quickly be
integrated into one’s interlanguage system (Ja&v&avlenko, 2008, p. 177). The learners
look for the language similarities (and not thefaté#nces) which are really important in
language learning (Ringbom, 2007, p. 5; Jarvis &é&t&ko, 2008, p. 11). As it has already
been mentioned earlier, the process of recognthiagimilarities between language items

and creating mental associations between structurethe two languages is called
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interlingual identification (Odlin, 1989; Weinrich953 as cited in Ortega, 2009 and Jarvis
& Pavlenko, 2008).

If there are similarities in the field of vocabularthe development of reading
comprehension can be accelerated. Similaritieshéenviowel systems can facilitate the
identification of vowel sounds. The similarity ofriings systems is an advantage in
reading and writing in the target language. Whes skintax of languages concerned is
similar, the acquisition of articles, word orderdaother grammatical rules tends to be
easier (Odlin, 1989, p. 36).

However, as they are not always true equivalehessimilarities can be sometimes
misleading, which can bring learning difficultie®rfega, 2009). This is confirmed by
Eckman (as cited in Jarvis & Pavlenko, 2008) tdme &ssociations that learners make are
often not true cognates, so the acquisition otdinget structure can be obstructed (p. 177).
The absolute cross-linguistic similarity of bothrfoand function is very rare, except for
very closely related languages such as SwedishNordiegian or Czech and Slovak,
which in principle are mutually comprehensible (bom, 2007, p. 10). Regarding the
English and French language, Ringbom (2007) st#ted “Germanic and Romance
languages do not generally stand in either a siityilar a zero relation to each other” (p.
10).

Jarvis and Pavlenko (2008) noted that “differertmetsveen the source and recipient
languages do not necessarily lead to learning cdiffies or to CLI. Instead, easily
perceivable differences often make target-langusigectures easier to acquire” (p. 11).
The transfer occurs even between languages whiehqaite different: however, the
transfer is highest when the source and targeukzg are perceived to be very similar by
the user (Jarvis & Pavlenko, 2008, p. 176). Adestdy Jarvis and Pavlenko (2008)
“positive transfer occurs when assumed similaritee® compatible with objective
similarities, whereas negative transfer occurs whesumed similarities conflict with

objective differences” (p. 182).
Language Typology of English and French

To look closer at the two languages in question rantew some basic facts about
English and French, and realize the similaritied differences, a brief description of these

two languages follows.
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English Language

English belongs to Indo-European Germanic langudtiegas strongly influenced
by French language at the time of Norman invasioBritain in the 11" century. That is
why the two languages contain many cognates anck gimany grammatical features
(Shoebottom, n.d.).

English alphabet contains 26 letters of the Rom#vhadbet, singly or in
combination. There are many phonemes which havieusgraphic representations and
conversely, many graphemes can represent moregusaone sound. (Brown & Ogilvie,
2008, p. 327) From the frequent lack of correspandebetween the pronunciation of
English words and their spelling, spelling erromymesult{Shoebottom, n.d.).

According to Brown and Ogilvie (2008), English aslMas French share a common
feature which is that “there is a directionalitatHiavors readers over writers: one’s chance
of guessing how to pronounce a written word is merably better than one’s chance of
guessing how to spell a spoken form” (p. 328). €keent of the orthographic irregularity
is sometimes exaggerated, because a big amounghsk spelling can be shown to be
rule-bound. However, the pronunciation rules arenglex and a big deal of the most
common words are highly irregular and have to benfeby heart (Brown & Ogilvie, 2008,
p. 328).

Stress in English is realized as a combinationitwhp loudness, and lengthening
(Brown & Ogilvie, 2008, p. 328). The stress pattefiznglish words is unpredictable: it is
lexically determined, but cannot be predicted fribva form of a word (Brown & Odgilvie,
2008, p. 328). It concerns particularly the cogsatdth French (Shoebottom, n.d.).
However, initial word stress is the most frequem ¢Shoebottom, n.d.).

In 1066, the Norman Conquest brought the Frenclguage to England. The
French language became the language of EnglisHitydor about two hundred years. It
resulted in great impact upon English. The Endlsiguage was enriched by thousands of
new words mainly from the fields of government,igien, law food, art, literature,
medicine, and many others:

The infusion of French words produced numerous syms (Englishshut, French

close Englishanswer Frenchreply, Englishsmell Frenchodor, Englishyearly,

Frenchannua), as well as many other pairs of words offeriogtke distinctions of

meaning &sk/demand, room/chamber, wish/desire, might/ppweis interesting

to note that, while the names of meat-producingnasi such a®x, cow, calf,
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sheep, swineand deer are English, the words for the meats derived frivent
(beef, veal, mutton, pork, bacon, venisare all French. (Katzner, 2002, pp. 41-42)

French Language

French belongs to Indo-European languages andrisopahe Romance family
(Shoebottom, n.d.). The French alphabet contaies#me letters as the English one, but
the letterw appears only in foreign words (Katzner, 2002, p. 49 addition, it contains
letters with diacritics: € (acute accent), €, agtave accent), ¢ (cedilla), &, é, 1, 6, G
(circumflex), &, 1, U (diaresis) (Katzner, 2002p8hottom, n.d.).

Spelling in French is far from phonographic (Bro&rOgilvie, 2008, p. 428). As
Kratzner (2002) adds: “French spelling generalljecés the language as it was spoken
four or five centuries ago and is therefore a pguide to modern pronunciation. Silent
letters abound, especially at the ends of words puf)a normally silent final consonant is
often sounded when it is followed by a word thagibse with a vowel”. This process is
known as liaison, and it means that the consonaheaend of the end of one word
becomes part of the first syllable of the followwgrd (p. 49). Even if there are consistent
rules for the pronunciation in French, reproducihg actual sounds of the language is
difficult and a good “French accent” is often nasiy acquired (Shoebottom, n.d.).
French word stress is regular.

As these are the two major languages of the Westenid, French and English
have naturally given many words to each other. @hermous impact on the English
language of Norman French has already been distuksdzner (2002) indicates more
recent French contributions to English where thenEin pronunciation retained as closely
as possible, these expressions inclutiers d’'oeuvre, a la carte, table d’hote, en route,
rendezvous, carte blanche, savoir-faire, faux fasaccompli, par excellence, bon vivant,
joie de vivre, raison d’etre, coup d’état, nouveache, esprit de corps, laissez faire,

chargé d’affaires, piece de résistanaedR.S.V.P.(p. 49).
Comparison of Basic Grammatical Items in English ad French

Regarding the grammatical rules, English and Frest@are some common features
as e.g. articles which show some similarities al a® differences. The table bellow
presents the basic grammatical items which canobed in English and French and
indicates the grammatical rule for each item inhelanguage. The shared similarities are
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underlined. This is only a basic comparison ofrtiest common grammatical features. For

detailed insight, an in-depth contrastive analysisild be necessary.

English

French

Grammatical person

three persons

three persons

sinqular + plurak

agree in number

Number sinqular + plural
uncountable nouns
Gender masculine, feminineneuter masculine, feminine
o ) o _ definite and indefinitevhich
_ definite and indefinitavhich ]
Articles agree in number and gende

partitive article

Agreement of adjectives

no

in gender, number

Agreement of possessives

in person gender of
possessing person (onl§ 3

person singular)

in person gender of
possessed subject, number

Conjugation of verbs

only for third person singulafg

for each grammatjalson

(auxiliary do/be) + not or

two parts:ne + pasor

Negation _ _

negative pronoun/adverb +negative adverb/pronoun

) - est-ce queogr inversion or
Questions auxiliarydo _ )
intonation

Word order S-V-0O S-V-O
Simple present I go. Je vais.
Simple past | went. Je suis allé. / Jallais.
Simple future | will go. Jiirai. / Je vais aller.
Progressive present | am going. Je suis en train d’aller.
Progressive past | was going. X — (J'allais. ?)
Perfect simple | have gone. X — (Je suis allé?)
Perfect past | had gone. J'étais allé.
Perfect future I will have gone. Je serai allé.
Perfect progressive _

| have been going. X
present
Perfect progressive past | | had been going. X
Perfect progressive future | | will have been going. X

(Lawless, n.d.; Shoebottom, n.d.; Vongi, 2001)
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Lawless (n.d.) proposes a spelling guide for Ehghisd French orthography. At the
website dedicated for English-speaking people mgllto study French, she proposes
English orthographic equivalents for correspondingnch suffixes in the form of the table

bellow. This can be a useful guide for spellingwheer, we have take into account a

number of exceptions.

SUFFIXES
French |English French ex. |English
-ain(e) _an Américain(e) American
-en(ne) Canadien |Canadian
-ais(e) _ese Japonais(e) | Japanese
-ois(e) Chinois(e) |Chinese
-ance _ence dépendance| dependence
-ence violence violence
-ant ent dépendant |dependent
-ent apparent apparent
en + -ant | -ing en gtudlant studymg
en lisant reading
-sson lecon lesson
-gon -shion fagon fashion
-son macon mason
-&e) épelé spelled/spelt
. -ed T -
-i(e) t [b] fini finished
-u(e) répondu responded
-é qualité quality
-e -y gloire glory
-i parti party
i i personnel |personal
el(le) al éternel eternal
-er épeler to spell
-ir to + verb |finir to finish
-re défendre to defend
-or [a] auteur author
-eur -our [b] couleur color/colour
-er employeur |employer
-eux/euse| -ous Joyeux Joyous
nerveux nervous
-if/ive -ive positif positive
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motif motive
Lique -ic musique music
9 -ical logique logical
: -ize[a] idéaliser
-iser : .
-ise[b] formaliser
. -ization [a] | réalisation
-isation | . . N
-isation [b] | autorisation
iste -ist optimiste
-istic matérialiste
“ment 1 evidemment| evidently
y rapidement |rapidly
_oire oty glqlre . glory
mémoire memory
re -er [a] metre
-re [b] théatre
-tion -tion ration
qualification
6. s état state
étudier study
A forét forest
s g .
- hopital hospital

Symbol key:

(x) Indicate the extra letter(s) needed for thmifene form of the French suffix.
Ixx Indicates the different suffix for the femieimoun or adjective.

[a] Applies mainly to American English.

[b] Applies to British English.

English and French Cognates

Although French is a Latin language with German &mglish influence and
English is a Germanic language with Latin and Hnemtfluence, they both share
thousands of cognates (words which look similar/@ndre pronounced similarly). These
can be divided in true cognates (similar meaninghim two languages), false cognates
(different meanings) and semi-false cognates whake some similar and some different
meanings. Bellow, some true and some false cogaatgsresented (Lawless, n.d.).

False cognates.

English French
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actually actuellement (at present, currently, ncaysdl

cave cave (cellar)

chef chef (leader, boss)

gentle gentil (kind, good, pleasant)

herb herbe (grass)

ignore ignorer (not to know)

journey journée (day)

library librairie (bookshop)

lecture lecture (reading)

location location (renting, hiring, lease, reseiaal
money monnaie (currency, coin, change)
phrase phrase (sentence)

pass an exam passer un examen (to take/sit an exam)

press presser (to hurry, be urgent)
raisin raisin (grape)

rest rester (stay)

travel travailler (to work)

True cognates.These are some true cognates : absent, badmiaibet, barbecue,
base, budget, capable, cause, danger, directistande, fruit, guide, hamster, horrible,
important, magazine, message, nation, occasioniarpiparent, possible, question, rat,
science, sculpture, simple, ski, surface, surpteesion, torture, urgent, usage, vague,

village, violent, volume
Implications for L3 Teaching

It is very unrealistic for language teachers tokthat the learners will keep their
individual languages separately and thus avoid @vdeching and code mixing. More to
the contrary, they have to expect major or mindluences of one language over another.
And it does not have to be negative influence fadl time as it has been illustrated in
previous sections.

However, there does not exist much advice of howntke the use of positive
transfer in the lessons and how to avoid the negatine. Odlin (1989) explained this fact
by pointing out that not much of the possible ad\has been tested (p. 157). He added that
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there is still some uncertainty about many issedésted to cross-linguistic influence and
that “it is undeniably true that researchers arefrfam able to predict with full accuracy

when transfer will occur” (p. 64), (even if it iméwn which factors influence the transfer,
see the previous sections). Though, even if transfaot completely understood, it is an
important factor in acquisition (Odlin, 1989, p.7)5However, in some more recent
literature, the research concentrates on this tdescribed by Knapp and Seidlhofer
(2009) as “how instruction and learning procesamiL3 can be made more efficient and
effective by dealing with the topic of learnersolriedge of their other languages as part

of the curriculum” (p. 119).
General ldeas

Some general notes about implications can bedf@udarvis and Pavlenko (2008).
They suggest four topics which have to be constesgarding the implications for
teaching: (a) awareness-raising, (b) language (g¥erosslinguistic comparisons and (d)
distributed learning (p. 217).

As for the first point, they suggest that prevemr and service teachers should
obtain better understanding of CLI phenomena andtsotontributions to explicit and
implicit memory. In other words, they need to bglamed “why students who do well on
fill-in-the-blank tasks (which allow them to draw definitions stored in explicit memory)
cannot necessarily use the concepts in questioroppately in spontaneous production
(which requires retrieval from implicit memory)”.(g17).

Regarding the language use, they discuss the fuké and L2 as a classroom
language. The common assumption that in foreiggdage classroom, the use of the L1
should not be allowed so that the students’ legrrim think and speak in the L2 is
promoted was challenged notably by Cook (2001)vidand Pavlenko (2008) observed
that, “This assumption is incompatible with thedimgs of CLI research that show very
clearly that a dominant L1 cannot be simply "turét! for 50 minutes a day, rather it
continues to mediate linguistic and cognitive atég in the classroom” (p. 217).
Therefore, Cook (2001) argued that teachers shooticcee the L1 as “the enemy” of the
L2. More on the contrary, they should elicit itsiagance (as cited in Jarvis & Pavlenko,
2008, p. 217). Consequently, it could be assumatl ttie relation between L2 and L3
could work in the same way. Jarvis and Pavlenk@828uggested that one of the primary

purposes of L1 use in the FL classroom *“is to fat# positive transfer and the
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internalization of new concepts and to raise awesgnof negative transfer through
crosslinguistic comparisons. According to thems thill facilitate concept internalization
and raise students' intercultural competence (®).21

The crosslinguistic comparisons are regarded allyhigrofitable: however, this
suggestion is sometimes criticized as emphasizitgg groduct over process because
“comparisons of languages focus more on static $caind functions in two languages than
on the way people learn a second language” (Odi889, p. 161). It is without question
that teachers must be concerned not only with faand functions but they also have to
pay attention to the learning process (Odlin, 1$89,61).

The last point is the continuous recycling and riisted learning. Jarvis and
Pavlenko (2008) argue that concept internalizaitoa long and difficult process. They
suggest making this process easier and effectivgiviigg students multiple opportunities
to return to conceptually difficult issues, in éifént formats, throughout the years of
learning. According to them, the textbooks infornigdup-to-date research on CLI of the
language concerned should contain multiple unitsing with lexical and grammatical

areas regarded particularly difficult for acqusiti(p. 218).

Practical Tips

Knapp and Seidlhoffer (2009) introduce some mpratgeneral suggestions for L3
teachers (pp. 125 — 126):

» Students can be taught how to read and decode lgxs¢ystematically referring
back and forth to their whole language repertaire@ider to compare and make
guesses about next language content.

* They can be taught how to develop sensitivity far similarities between their new
and previous languages and how to establish fonsk&/es a multilingual mode of
thinking.

* They should be encouraged to take advantage okitiilsof multilingual mind and
discover their individual learner style and guide brganization of their learning
process in the direction of maximal benefit (foample, the creation of systematic
vocabulary, grammar, etc. tables if they have anitivg approach to learning).

« Some applied multilingual language tools might udd creating a personal
vocabulary notebook or a foreign language portfobataining words and phrases

from all the languages the individual learner knows
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* Previously learned languages can be used withincklgsroom by teachers and
students alike as bridge languages. Their recagndis useful pedagogical tools
will naturally ease the new language learning psece

* Both students and teachers need know that the iterméfsuch a multilingual

approach in the classroom will prevail any ‘dande€. interference).
Content and Language Integrated Learning

One very interesting suggestion about teachingitl3 the help of L2 can be found
in the paper of Bastlurk and Gulmez (2011): usingLGContent and Language Integrated
Learning) for teaching a foreign language. As #rentsuggest, in this type of learning, the
subject and the language are taught at the sanee Tine content is taught in the intended
foreign language. Bastirk and Gulmez suggested itlda for teaching two foreign
languages, one (the new foreign language) woulthbecontent and the second one (the
already known foreign language) would be the lagguaf instruction. They suggested this
idea at the departments of French and German &alieesir University of Turkey. They
suppose that all the students coming to this usityerlready know English language,
which, as they suggest, could be a perfect langoégestruction for teaching French or
German, as English is far more closer to Frend@eman than the Turkish language is (p.
18). As for the shortcomings of this method, thegntion the teachers’ education - it is
difficult to find teachers who know enough Engligh find similarities between
English/French and English/German to use themachieg. As advantages they suggest
that “the learners can be culturally integratechviabth languages and have the opportunity
to compare and learn better foreign culture andr tnn cultures alike as long as the
sources of languages involved are bilingual andeheher is capable of teaching both” (p.
19). They add that “due to the similarities of taeguages concerned, the students are

easily motivated, learn quicker and better, practrore and interact with other students”
(p. 19).

Recent Projects

Knapp and Seidlhofer (2009) also mention sevezaént projects which try to
develop and teach specific learning strategies evliee L3 learning takes place in the
background of completed or ongoing L2 learning pssc(p. 119). They mentiduroCom

— European Intercomprehensipnoject.lt is based on the idea of etymological similagtie
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between languages of the same family which candeel as a tool for learning another
language of the same family (e.g. Romance langyadfes based on seven linguistic
techniques which compare the languages in questibis. type of learning emphasizes
receptive learning. It was found that students vadrie to learn several languages at the
same time (p. 119)Then there isDaFnE (Deutsch als Fremdsprache nach English)
project. This project concentrates on learning German agfted learning English as L2
which is very common order of learning foreign laages all over the world. It is based
mainly on the idea of teaching German on the alreadjuired knowledge of English and
its rules (pp. 119 — 120). It actually uses theidé CLIL in this specific context. Last,
they mentionEaG (L3 English after L2 Germarproject. It combines the concepts of
EuroCom and DaFnE and introduces L2 German asdgdianguage to facilitate the

development of receptive competencies in Englisth@4.3 (p. 120).

This chapter provides an insight in different typdstransfer, the factors which
condition its occurrence and the specificity ofnsfer in L3 acquisition. As one of the
most important factors influencing the rise of sfem in L3 appeared to be the similarity
between languages, the brief comparison of EngirshFrench followed. The Theoretical
Background part finishes with some suggestiond 8teaching while taking into account
the language transfer. As the cross-linguistic lsinty revealed to be the key factor, it is
investigated in the research part of this thesiser& the selected vocabulary items of
French are compared to its English equivalents. dileis to found out the proportion of
similarity and to deduce the potential implicatidos language transfer occurrence. The
procedure of comparison of vocabulary items as a®lthe method of their division into

different categories is described in the followatgpter Methodology Research.
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lll. RESEARCH METHODOLOGY

As shown in the theoretical background, similasitieetween languages are one of
the crucial issues in transfer to occur and alstheprocess of learning languages. The
question to be researched is how many similartbeBnglish there are in the beginner’s
French as FL textbooks. This chapter describes résearch methodology used to
investigate French vocabulary in three beginneren€h textbooks in the respect of their

similarity to their English translation equivalents
Textbooks

Three textbooks for beginners which are used fachi#g French to teenage
learners at schools in Plzen were chosen for theareh. The brief description of them
follows.

Le francais entre nous 1This is the first volume from the total of two tbgoks
of this series. In the subtitle, it has “Frenchaasecond foreign language”. It claims to
cover the level Al according to CEFR (the two botagether). It is designated for higher
grades (13 — 14 year-old learners) of primary sthaw to corresponding grades at
grammar schools. It was written by a Czech-Freredmt of four authors and it was
published by Fraus in 2009. The total of 474 wagn®n in the dictionary section of the
book were analyzed.

Extra! 1. This edition comprises the total of three bookse Tirst volume covers
more than first half of the level A1 according t&RER. It is dedicated to 12-year and older
adolescents. It is designed for 60 — 70 lessonsa#t published by Hachette in 2002, the
author is French Fabienne Gallon. The total of wo4ds were analyzed from this book.

Connexions 1.This is the first part of total of 3 volumes. Itdssignated for older
adolescents. It should prepare the learners fai lat of CEFR. It is designed for 100 —
120 lessons. It was written by French Mérieux amiséau and published by Didier in
2004. The total of 814 vocabulary items from tha®k were analyzed. Compared to the
previous textbooks, this one is the double regarthe volume.
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Method

The vocabulary items included at the back of eddherthree books were selected.
Consequently, every French vocabulary item was lmne@ne compared to its English
equivalent and marked according to the categoriesngbelow. There was made no
distinction between British or American English thas children at school usually learn the
British version of English with the additional Aniean equivalents). According to the fact
the word was similar or “not similar” in the forrmé “same” or different in pronunciation
to English equivalents, it was classified in onetleg categories mentioned further. It is
important to note, that the analysis concentratedral emphasized the similarities and not
the differences between French and English. Howeétveras not always easy to decide on
the similarity of a given word. The following deiffilon of particular categories was

followed during the decision-making process.
Categories

In the vocabulary analysis process, each Frenclabwdary item was coded
according to their similarity with English. Six thfent categories were used for this
process. It is important to note that in the folilogv classification, “similar” to or
“identical” refer to the comparison to the Englishnslation equivalents.

Similar. The word form is similar, it is evident that thpelling is similar or the
root of the word is similar. The search for theitanities was favoured. When the decision
of similarity or non-similarity was difficult to mke, an auxiliary criterion was added: the
word was judged as similar if the word’s similarity English equivalent was greater than
to Czech equivalent. It was also tried to look et tvords’ similarity from the point of
view of a learner.

Identical (form). If the French word had exactly the same spelliaghe English
word, it was classified in this category. That me#mat the English and the French word
were the spelling equivalents. The French accemi® waken into account, so, e.g. the
wordscinémaandcinemawere not marked as identical, but as similar.

Similar form and ‘same’ pronunciation. The words which were not identical in
their form, but had the same pronunciation (to timits the French and English
pronunciation can be compared), were counted & ¢htegory. The pronunciation was
judged as “same” if it comprised the same alloponéhe variants of the same phoneme.

It means that e.g. the French “r” and English &7,the French “i” and English “i” were
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taken as the same. The word stress was not tak#éreiaccount, it was not taken as a
difference. Example of this categoplanteandplant

Identical form and ‘same’ pronunciation. The spelling equivalents which had the
‘same’ pronunciation (to the limits these two kirafgpronunciation can be compared, see
the section Limits of the Research for more detéikdong to this category. The aim was to
distinguish the different pronunciation of e.g. gk situation [sityasp] and English
[ sitju'erfn] from that of rather similar of e.g. FrenBlmague[prag] and EnglistPrague
[pra:g]

Not similar with no false cognateIn this category, there were classified the words
which 1) were different from their English equivaie in the form and 2) shared no false
cognate (word with similar form but different meag) with other words in English. For
example Frenclgarconand Englistboybelong to this category

Not similar with existing false cognate In this category, there belong the words
which 1) have different form from their English @gplents, but 2) which have a false
cognate among other words in English. An exampiebz Frenctvacanceswith English
equivalentholidays the two forms are different, but feacancesxists in English a false

friend vacancy.

Once all the words were marked, | conducted anyaisabf the results. In the
following section, the results of the research presented by the means of figures
representing the proportion of different categodeined above. The commentaries of the

results follow the presentation of the results.
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IV. RESULTS AND COMMENTARIES

In this section, the results of the analysis ofilsinties of French vocabulary to
their English counterparts are presented. The ptiogpoof similarities and its different
categories is demonstrated in the form of figuldge figures show the number of words in
individual categories and the percentage repreentdirst, the results for vocabulary of
individual textbooks are presented. Then, the teswbm all three textbooks are put
together and presented in the final figures. Furtim the commentaries with suggestion of

possible transfer are added.
Results
Le frangais entre nous

Similarities. 474 words from this textbook were analyzed in #search. Onwards,
the similarities are presented first regarding otilg spelling, second, concerning the
pronunciation similarity of the words found as danin their form.

Spelling. As the figure bellow shows, 181 lexical items wévand “similar” or

“identical” with corresponding English words.

181 words;
38%

@ Not similar form

O Similar or identical
form

293 words;
62%

Graph 1: Proportion of similarity in vocabulary ite ms

As visible from the figure, 38% of all the vocabmwiai.e. 181 words out of 474 in
this book have similar or identical form to theindlish equivalents. The remaining 62%
(293 words) are different in form from their Engllisounterparts.

Similarity and samenes®Ve can divide the similarities as identical (havihg

same spelling) or just similar — having similarl§pg.
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135
words;
28%

46
words;

@ Not similar

@ Similar form form

O Identical form @ Similar form

46 words: 0O Identical form

10%

135
words; 293
75% words;
62%
Graph 2: Proportion of identical words in the Graph 3: Proportion of similar and identical
total of 181 similar and identical words forms in he total of vocabulary (474)

As we can see from the Graph 2 above, 25% of alstmilar words are identical. It
means that 46 from 181 similar or identical wor@sérthe same form in French and in
English. Graph 3 shows that 10% of all the vocatyukaspelled in the same way.

Pronunciation. Throughout the words with similar or identical djpe), there were
found some which have the same pronunciation. Tdlowing figure shows the
percentage of words pronounced in the same wafiartdtal of similarly or identically

spelled words.

12 words; 7%

O Similar or identical
form

@ Pronunciation
169 words; equivalents
93%

Graph 4: Proportion of pronunciation equivalents in similarly or identically spelled words

Pronunciation equivalents in similar word forn#ss it is evident from the Graph 5
bellow, the same pronunciation of words spellec isame way is rather a rarity than a

rule. The words concerned are the followiStpvaque- Slovakandsuisse- Swiss
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10 words;

2 words;
! i 22%
1% @ Similar form

@ Similar form + O Identical form
same
pronunciation
words: 36 words; @ Identical form +
. ! 78% same
99% pronunciation

Graph 5: Proportion of pronunciation equivalents Graph 6: Proportion of pronunciation equivalents
in similarly written words in spelling equivalents

Pronunciation equivalents in identical word fornksom 46 words spelled in the
same way, ten words were also found identical anpnciation as visible from Graph 6.
These words ardpotball, match, parasol, Prague, sandwich, shoppiski, sweat-shirt,
tennis, t-shirt

Differences. Between the words, which were classified as diffefeom English
(293 words), | tried to find out if some of themvikaany false friends in English — if in the
English language, there are words which have theedarm and different meaning exist.

7 words; 2%

@ Not similar form with no false
cognate

B Not similar form with existing
false cognate

293 words; 98%

Graph 7: Existence of false cognates for words clsi§ied as not similar

There were found 7 wordblanc — blank, conducteur - conductor, journéewi®y, place
(in the sense of square)ptace, poisson - poison, sympathic - sympatheticances —

vacancy.
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Overview. In the following figure, an overview of all posslorms found in

French — English translation equivalents is presnt

7 words; 1%

133 words; 28%

@ Similar form

B Similar form + same
pronunciation

\ O Identical form

2 words; 0,5%

@ Ildentical form + same
pronunciation

B Not similar form with no false

10 WOI’dS, 2% Cognate

B Not similar form with existing

286 words; 62% false cognate

36 words; 6,5%

Graph 8: Overview of similarities and differences

Extral

Similarities. 404 lexical items from this textbook were takerpiaccount in this
research. Onwards, the similarities are presentsdrégarding only the spelling, second,

concerning the pronunciation similarity of the wefdund as similar in their form.

92 words;
23%

@ Not similar form

312 words;
77%

O3 Similar or identical
form

Graph 9: Proportion of similarity in vocabulary ite ms
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Spelling. As visible from Graph 9 above, 23% (92 words) dftaé vocabulary
from this book (counted in the research) was diassias similar or same with their
English translation equivalents. The remaining @b2ds were not found similar, i.e. 77%
of all the vocabulary are different.

Similarity and sameness$he total of 92 words were found similar or samae T
following Graph 10 shows how much from words thwikir ones were actually identical.

70
words;
22 '
words; 17%
24% 22
words;
5%
@ Not similar
form
@ Similar
70 @ Similar form 312 form
WOde; O Identical form WOTdS; O Identical
76% 78% form

Graph 10: Proportion of identical words in the totd Graph 11: Proportion of similar and identical
of 92 similar or identical words forms inthe total of vocabulary (404)

22 words out of 92 similar have identical forne, 24% of all the similar words are
the same with English equivalents. When countethé global (Graph 11), 5% of all
investigated words have identical form with thenglish translations.

Pronunciation. The following figure shows the percentage of wagrdsnounced in

the same way in the total of similarly or identigalpelled words.

. 7 words; 8%

O Similar od identical
form

@ Pronunciation
85 words; equivalents
92%

Graph 12: Proportion of pronunciation equivalents in the similarly or identically spelled words
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Pronunciation equivalents in similar word forn#s we can see from Graph 13
bellow, 96% of all the similar words are pronound#terently. From the 70 words, which
were classified as similar (only similar, not ideat), 3 of them were found to have the
same pronunciation to their English translationiegjents. These words areantine —

canteen, lettre — letter, pharmacie — pharmacy.

O Identical form

3 words; 4 words;
Y - A
@ Identical form

@ Similar form + same
pronunciation

67 @ Similar form +
same 18 words;
words; ronunciation 82%
96% P
Graph 13: Proportion of pronunciation Graph 14: Proportion of pronunciation
equivalents in similarly written words equivdents in spelling equivalents

Pronunciation equivalents in identical word form&om the total of 22 words
spelled in the same way, 4 words are pronouncéukisame way. It means that 18% of all
the words spelled in the same way are also proreslimcthe same way (Graph 14). These
words are: moustache, souvenir, week-end, bizarre

Differences.Out of 404 word forms, 312 were classified as mwilar. The figure
bellow shows how many of the words, which are dédf¢ from their English equivalent,
have a false cognate among other words in English.

10 words;

3%
@ Not similar form
with no false

cognate

B Not similar form
with existing false
friend

302 words;
97%

Graph 15: Existence of false cognates for words dsified as not similar
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For 3% of all these words a false friend existsatTmeans 10 words share a false
cognate with English. The false cognates are thewng: blanc — blank, gentil — gentle,
journée — journey, lecture — lecture, phrase — geraplace(in the sense of square) —
place, rester — rest, sympa — sympathetic, travailvel, vacances — vacancy

Overview. In the following overview, all the possible fornuhd in the

vocabulary items are presented.

@ Similar form
10 words; 2%

@ Similar form + same
pronunciation

67 words: 17% O Identical form

O Identical form +
3 words: 1% same pronunciation

@ Not similar form with

18 words; 4% no false cognate

4 words; 1% B Not similar form with
existina false

302 words; 75%

Graph 16: Overview of similarities and differences

Connexions

Similarities. This textbook contains 814 vocabulary items whigére included
into the research. Hereafter, the similarities aresented first regarding only spelling,
second, the pronunciation similarity of the wordsrid as similar in their form is showed.

Spelling. As visible from the figure, the similar or identicgord forms form 32%
of all the vocabulary in the textbook, i.e. 259 d®out of 814 are similar or identical. 555

words were judged as not having the similar form.
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259 words;
32%

O Similar or identical
form

@ Not similar form

555 words;
68%

Graph 17: Proportion of similarity in vocabulary it ems

Similarity and samenesSome of the vocabulary was not only similar butretie
same, regarding the form.

555 193
66 words; words; words;
25% 68% 24% @ Similar
form
O Identical
form
@ Similar form o6 B Not similar,
193 . form
words: O Identical form words:

75% 8%

Graph 18: Proportion of identical forms in the total ~ Graph 19: Proportion of similar and identicd
of 259 similar or identical words formsn the total of vocabulary (814)

The figures above present the proportion of idahtvocabulary items in the total
of similar and identical items (Graph 18) and ia thtal of vocabulary (Graph 19). Graph
18 shows that 25% of all similar or identical iteare identical. It means that out of all the
vocabulary in this book, 8% have the identical fomith their English translation
equivalents (Graph 19).

Pronunciation. The following figure shows the percentage of wgrdsnounced in
the same way in the total of similarly or identigalpelled words.
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23 words;
9%

O Similar or
identical form
236 words; @ Pronunciation
91% equivalents

Graph 20: Proportion of pronunciation equivalents n the total of similarly or identically spelled words

Pronunciation equivalents in similar word fornBetween the words classified as
similar in form were some words which had the sammunciation. As Graph 21 bellow
shows, 13 similarly written words were found togrenounced in the same way as their
English translations. These words argiéma — cinema, danse — dance, groupe — group,
lampe — lamp, letter — letter, parc — park, pharmae pharmacy, pique-nique — picnic,
plante — plant, plastique — plastic, romantiqueomantic, tarte — tart, touriste — tourist

13 words;

. 10 words;
7% 15%
@ Similar forms

O Identical form

@ Similar forms

bronune @ Identical form +
180 pronunciation 56 words; s :;éca orm
words; 85% o
93% pronunciation

Graph 21: Proportion of pronunciation equivalents Graph 22: Proportion of pronunciation in
similarly written words equivalents inspelling equivalents

Pronunciation equivalents in identical word fornrdsmong the words which were
found as spelling equivalents some words were #&amd to be identical in the
pronunciation. As visible from Graph 22, 10 ou66fwords spelled in the same way were
found to share the same pronunciation. These wardsbar, cuisine, film, garage,

kilogramme, litre, match, moustache, sandyatdtoast
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Differences.Out of 814 words, 555 were classified as not hawggsimilar form

to their English counterparts.

14words;
3% |l Not similar form

with no false
cognate

B Not similar form
with existing false
cognate

541 words;
97%

Graph 23: Existence of false cognates for words dsified as not similar

3% of the words (14 vocabulary items), which aré similar in the form to their
English translation equivalents have, however, laefacognate in English. The false
cognates arebaskets — basket, blanc — blank, bras — bra, cawave, gentil — gentle,
homme — home, librarie — library, phrase — phrapejsson — poison, rester — rest,
sympathique — sympathetic, travail — travel, va@ane vacancy

Overview. In overview figure which follows, all the categmidiscussed above are

presented in the proportion of the total of vocabyl

@ Not similar form with no
false cognate

B Not similar form with
existing false cognate

14 words; 2%

180 words; @ Similar form
22%

@ Similar form + same
pronunciation
O Identical form

13 words; 2%

541 words: 56 words; 7% & Ildentical form + same
66% 10 words; 1% pronunciation

Graph 24: Overview of similarities and differences
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Summary

All the percentage results from the three textbaoksaveraged and presented in
the following figures. In average, the similar itefncluding the identical ones) make
31% of all the vocabulary in these three textbd@sph 25).

I Not similar
form

@ Not similar

form @ Similar form
O Similar or

identical form O Identical form

Graph 25: Average of similarities in the vocabulary Graph 26: Average proportion of similar and
identical forms in the total of vocablary

In average, the word forms in French which aréed#nt from English form 69% -
67% have no false cognate in English and for 2% aved find a false cognate in English.
As visible from Graph 26 and 27, 8% of all the vmdary is identical in the form (6%
only in the form, 2% also in the pronunciation) &8% are the similar word forms (1% is

even same in the pronunciation).

2%

@ Not similar form with no
false cognate

@ Not similar form with
existing false cognate

@ Similar form

67% O Identical form

Identical form + same
pronunciation

@ Similar form + same
pronunciation

Graph 27: Average of similarities and differencesn the vocabulary
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Commentary

As it was indicated in the theory part, Englisid &vench influenced each other in
the history and that is why they share a lot of own cognates (Lawless, n.d.; Katzner,
20002). This expectation was confirmed in the negeaas one third of all the vocabulary
taught in the beginner’s French textbooks is simdaheir English translation equivalents.

The results are the representation of the simylant the words of these two
languages. Though, regarding the factor of sintjtaii is not only the objective similarity
which govern the transfer, it is also (and it ie #ey one) the subjective similarity which
can however differ (but does not have to) from diigective one (Cenoz et al., 2001,
Ringbom, 2007).

Implications for Transfer

According to the theoretical background, the tfansvhich can be deduced from
this research, as the field of vocabulary was itigated, is lexical transfer (formal lexical
transfer). As the similarities of vocabulary of kch as L3 were compared to English as
L2, the lateral transfer is concerned. The itemsichvare most susceptible of transfer are
33% of all the vocabulary — 31% are either simdaidentical and 2% are different, but

share a false cognate with English. The transfetbeaeither conscious or unconscious.

Similarities. Here, the presentation of what kind of trandfer particular similar or
identical forms can bring follows. The judgmentsevenade on the basis of the theoretical
assumptions that the more similar items are, tkatgr possibility of transfer, however, as
the similarities are often only partial, they cam misleading (Ringbom, 2007; Ortega,
2009).

Similar or identical forms (31%). These words can lead to positive transfer in
reception. All of them can be of advantage for geiping the words in the text (and
possibly in speaking comprehension too).

Similar forms (22%). These words can lead to positive transfer as alito
negative transfer in production. They can be ofaadivge, however, as the pronunciation
and spelling is not exactly the same, in thesddighey can be misleading.

Similar forms and same pronunciation (1%). These words can have either positive

or negative effect in writing, however, for proniatmon, they can be of advantage.
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Identical forms (6%). Regarding spelling, they can have only positiiectf they
can not bring any negative transfer. Concerningptto@unciation, they can bring positive
as well as negative transfer.

Identical forms and same pronunciation (2%). The identical words, which are
pronounced in the same way can lead to the posrawvsfer also in pronunciation

Differences

Not similar forms with no false cognate (67%). In reception and production, the
differences can cause either no transfer, or tlgathee one. However, the differences
between the languages should not have a large effiecansfer in learning, thus the words
which are different should be learned relativelgilgaJarvis & Pavlenko, 2008; Ringbom,
2007).

Not similar forms with existing false cognate (2%). The words whose translation
equivalents have different form in English, but ethhave a false friend in English can be

a cause of negative transfer in reception.
Summary

In the following section, the transfer implicatiosi®e summarized from the point of

view of positive and negative transfer — which ypéword forms can cause them.

Positive transfer. We can await the positive transfer from similar adentical
forms in reception. The identical forms can begtrengest ones. In production, it can be
the identical forms which can have the most pasigtfect in writing. The similar forms
will bring also the positive transfer; however, yhean result also in the negative transfer.
In pronunciation, the similar and identical wordsmmounced in the same way as in English
can lead to positive transfer.

Negative transfer. The negative transfer in reception can occur frtwa forms
which are different. However, the forms which aredent and have no false cognate in
English can lead either to minor or no transfere Tdrms which share a false cognate with
English are susceptible to bring negative transfer.

In production, also the similar forms can bring aiege transfer because they are
not completely identical with their English coumarts. The similar and identical forms
which are pronounced differently (as the majoritghem are), can bring negative transfer

in pronunciation.
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Transfer Occurrence

In the table bellow, for better imagination, alettypes of forms are presented in
the respect to the actual possibility of transterotcur. In the left column, the various
types of forms/similarities are indicated with theiverage proportion in investigated
vocabulary items, in the head of the table, thadfier is divided according to individual
language skills. The symb#l means the possibility of transfer. The symbomeans that
there is either no or low possibility of transféfhen we take an example of e.g. “Identical
form”, it means that there is a possibility of go& transfer in spelling, pronunciation and

reading + listening and a possibility of negatikensfer in pronunciation.

Positive transfer Negative transfer

production reception production reception

reading + pronunciatio | reading +

spelling | pronunciation listening n listening

spelling

Similar form X X X X X
22%

Similar form

+ same X X X X

pronunciation
1%

Identical

6%

Identical

form + same X X X

pronunciation
2%

Not similar
form with no /X /X IX
false cognate

67%

Not similar
form with
existing false X X X
cognate
2%

In this chapter, the results of the research —ptioportions of different categories
were indicated by the means of figures. In the cemtary, the possible impact on transfer
was outlined. In the following chapter, the imptioas of similarities and transfer they

cause are regarded from the point of teaching.
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V. IMPLICATIONS

As we can see from the results, one third of albcabulary found in the three
French as FL textbooks for beginners is similaEmglish equivalents. As indicated in the
theoretical background part, the similarities asriamguages are one of the key things for
transfer to occur and one of the basic means bghwpeople learn languages (Ringbom,
2007). As the similarities are the source of transthe teachers (and consequently the
learners) could enhance them and make use of sif\@effects (positive transfer) and be

aware of and thus minimize the negative one.
Use of Positive Transfer and Elimination of Negatig Transfer

Regarding the positive transfer, the teachers codéle use of learners’ previous
knowledge of English and teach them how to workhwtitoy emphasizing the similarities;
they could also promote learners’ general langumgareness by making links between
languages. They could teach learners to use thecmus transfer as a learning strategy by
using the knowledge of words they already know fr&mglish which are similar to
French. They could raise learners’ awareness ofsilpiises of transfer as a
communicative strategy by making links betweensih@lar words and their later usage.

Regarding the negative transfer, the teachers coultb limit its appearance by
emphasizing the minor differences in similar vodabuand making pupils aware of them.
The critical vocabulary items could be the wordsowhare very close, but where a tiny
difference occurs. The spelling difficulties coldd caused for example by the words like:
lettre andletter, tomateandtomatq septembreandSeptemberordre andorder, projet and
project or ressemblanc@andresemblanceThe pronunciation difficulties could be caused
by the words likebeige[bes] (French) andeige[bers] (English] orcatastrophdgkatastbf]
(French) and catastrophe [ko'taestsfi] where the spelling is the same, but the
pronunciation more or less differs.

Regarding the errors, when the negative transfeurs¢the similar vocabulary can
result in the use of hybrid structures, the “natikar” vocabulary items with existing false

cognates can lead to misinterpretations in receptio
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Transfer in Different Language Skills

In the following paragraph, the possible implicagsoof transfer at different
language skills are presented.

Transfer in reception.

Listening and reading. All the similar and identical word forms can enhartbe
transfer in reception and can be of advantage feapgnizing words in the text and
listening comprehension), thus, they can resulpasitive receptive transfer. In reading
comprehension, the most influential regarding thsitpive transfer can be the words with
identical form. On the other hand, the differentrdvéorms which have a false friend in
English can give rise to negative transfer in réoep and consequently cause
misunderstanding since the word which has the amfdrm with already known English
word does not have the same meaning.

Transfer in production. In production, the similar words can lead to pwesiti
transfer as well as to negative transfer.

Writing. In writing, the words, which are “only” similar, cdave either positive or
negative influence. For sure, they can have peséifect for lexis retrieval; however, they
can be of negative transfer in spelling. On thepottand, the identical forms can have only
positive effect regarding the writing (spelling).

Speaking. The similar and identical word forms can be of adage when recalling
the actual word, however, as usually the pronuitcias not exactly the same (in average
92% of all the similar and identical word formg), this field, they can be misleading.
Concerning the pronunciation, the small part ofilimand identical words which are
pronounced in the same way (in average 8% of aiilai or identical forms) can lead to
positive transfer in pronunciation. The rest — thlentical forms with different

pronunciation can lead to negative transfer in pnmmtion.
Language Teachers

Teachers of English.As English is usually taught as the first langyabere are
not many possibilities on which bases “to buildé ttnansfer. However, they could raise
learners’ awareness of languages by e.g. pointimghe French origin of some words used
in English, e.gcuisineor chateauand thus prepare them at least a bit for possitdach
as a second foreign language. When the pupils Istaming French, the English teachers

could try to cooperate with French teachers insitrese of emphasizing the similarities of
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those languages and making distinctions of thediffces. If a teacher of English is at the
same time a teacher of French, he/she could tigach French in English language, at the
basis of CLIL.

Teachers of French.Teachers of French could use learners’ lexicon rgligh
words and make use of it, as it was already desgnb previous paragraphs. They could
try to work with and teach on the basis of existamwledge of English by e.g. eliciting
pupils’ knowledge of particular words, pre-teachingw words by using the linking
exercises of similar English and French words, die&ion exercises or exercises for
crossing out the differences. Instead of Frenchezedictionaries, French-English
dictionaries could be used during the lessons.Widrk with plurilingual dictionaries at the
end of the textbooks could make part of the lessons

The awareness of language transfer could be alsedran the teachers’ education.
The teachers of languages could be informed opdssibilities of transfer and be trained
how they can make use of its positive effects ertteaching and eliminate the negative

one.
Limitations of the Research

It is obvious, that this research has its limitaticand these have to be taken into
account. As the research concentrates only ondett@nsfer, it can not be generalised for
all aspects of learning a language. As the vocapulaed in the research was retrieved
only from three textbooks, it limits the volume ioivestigated items. Furthermore, the
factor of “same pronunciation” is rather arguafdlbe question is, if the pronunciation of
French and English is even comparable. That is thlbycomparison of pronunciation is
used only figuratively and cannot be regarded gsiide to pronunciation. Nevertheless,
the aspect of pronunciation is taken in the acchene, because | wanted to differentiate
the items where the pronunciation differs and th@pnciation which can be regarded as
“same”.

Concerning the judgment of similarity of the itemasnumber of them was at the
edge of similarity, e.goateauandboat exprimerandexpressreconnaitreandrecognize
and would rather deserve a special category of &bimg between”, however, as the
principle of the transfer is (at least as a leagrstrategy) to search for similarities and not
differences, these items were finally added to“Hmmilar’ category. Regarding the false

cognates, only the most common ones were usedlegsamne in this research. Making
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distinction between false and semi-true cognatesldvbe an issue for a more detailed
research study. Regarding the comparison with Ehngtranslation equivalents, the

research counts with the fact that learners knavstime scope of English vocabulary as
the French one is. However, in the practice, tlipscan differ.

This research also does not work or count withftineard transfer from Czech L1
and the role it could play together with the latéransfer from English L2. It should be
also mentioned that even if the language similastyhe key factor, other factors (e.g.
learner’s proficiency or age) also influence theuwrence of transfer and were not counted

with in this research.
Further Research

It would be reasonable to complete this reseafdinailarities in vocabulary with
research of similarities in grammar. It would pdsia more complex view of the
similarities of these two languages. The reseacociidcbe also extended by doing research
among the learners - if they are aware of the aniks and make connections between
languages and maybe ask them if they consciouskenuae of the knowledge of the
languages already known to them. It would be at#eworthy to ask teachers if and how
they try to raise learners’ awareness of languagasnect the languages together, make
use of the similarities in their lessons and coafgewith other language teachers. Without
any doubt, it would be also interesting to do aaptiesearch study where the real transfer
would be observed - to go to lessons and obsentkeiftransfer occurs and note its

examples.
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VI. CONCLUSION

As described in the theoretical background seatibthis thesis, there are many
types of language transfer which can take placevammbus factors which influence its
appearance. One of the most influential factoreaiad to be the cross-linguistic similarity
which involves not only the language typology bisbaa learner’s perceived closeness of
languages concerned.

Regarding the L2 to L3 transfer, the cross-lingaisimilarities are also very
important for transfer to occur. Although EnglisidaFrench language come from different
language subfamilies (Germanic and Romance), theg h lot in common. This has been
verified in practice, as vocabulary of these twoglaages was compared. The transfer
which was later investigated was in fact the ldt@ram L2 to L3) lexical (vocabulary)
transfer.

Similarities between languages appear to be tlyef&etor in the occurrence of
language transfer. For this reason, | have invatdythe vocabulary of three beginner’s
textbook of French as FL to find out how many o ttocabulary items found in these
books are similar to their English counterparts emasequently, if they could be made use
of in teaching French. It was found out that alnmse third of the vocabulary is actually
similar. According to the secondary literature e subject matter, the more similar the
items are, the greater possibility of transfer ¢ow. On the other hand, as the similarity is
not always 100%, the positive effect is also ndd%0However, if the words are identical
in spelling, the English words can bring only pesit transfer to spelling of the
corresponding words in French. The words which“army” similar in spelling, can have
positive, but also negative effect for spelling. eThvords, which are similar in
pronunciation can be the source of positive as agbf negative transfer in pronunciation.
The words which are pronounced in the same way lwémg positive transfer to
pronunciation of French words. All the similar dentical words can be of advantage in
comprehension. The different words can bring eith@itransfer (as the similarities play
the key role in transfer) or negative transfethly possess a false friend in English, they
are susceptible to cause a negative transfer.

Teachers (especially teachers of French) could thise evidence and use the
already built knowledge of English of the learnknsteaching French: they could promote

conscious transfer and use it as a learning siyratBigese two languages offer a great
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possibility to make links between them, and if tteachers know how to use the
similarities in a proper way, it could be a gredvantage for their learners as well as

themselves.
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APPENDICES

Appendix 1: Vocabulary of Le frangais entre nous

LEGEND:
similar form identical form  [[same pronunciation  [EEESSGNEC
Francouzsko-¢esky slovnicek

V nékterych p¥ipadech jsou uvedeny obé v soudasnosti povolené varianty podle nového a starého pravopisu.

A argent m. penize

7
a vve do, na e \CUL | 1 Srchitecte m.  architekt avcteel 3
—at0kmde... 10kmod.. |0Luv t“‘ W6 s’arréter zastavit se 7
abientoét brzy na shledanou 22 you \ckevy arrivée f. prijezd vel P
ademain ahojzitra se< you towmowow 2 art m. uméni art 5
a droite vpravo n'fjbff 3 arts m.pl. umélecké discipliny, uméni b 5
a gauche vievo (2 3 atelier m. dilna, krouZek 5
aquiest? (fje? wlvos e is 4 - au bord (de) na brehu, na bieh 7
aquisont? (ijsou? whote ave 4 au milieu (de) uprostfed 3
atoi! ted'ty, rada je na tobé ol Tww aurevoir na shledanou 1
avous tous vdmvsem 6 aujourd’hui dnes 3
accordéon m. tahaci harmonika dccoveoly/ aussi taky 7
acteur . herec actor 3 automne m. podzim cutuvly P
adorer mit hodné rdad, zbozriovat 5 Autriche f. Rakousko Kustna 2
adresse /. adresa & ddress 2 autrichien, ne Rakusan, Rakusanka,

affiche . plakdt
. agem. vék agqe
-ahrbon aha, takjo

)

rakousky, -d Auctn 4%
_avec flash s bleskem (asly

~ N

95

1 avec plaisir s radosti, rad, -a p leacure 6
achat m. ndkup 6 avec s 4
aimer mit rdd, milovat 5 avocat m. advokdt 3
Allemagne f. Némecko 2 avoir mit ) 3
allemand, e Némec, Némka, avril m. duben f\’(hn 14 1
némecky, -d, némecky 2
aller jit, chodit, jet ) 4
allo / allé  halé hello 1 B ,
Alpes f.pl.  Alpy Al Ps 1 ¢ ballon n. mi¢ balh 6
amim. pritel, kamardd _ 1 (se) baigner koupat se o
anglais, e Angli¢an, Anglianka, tl‘fd lisly basket m. basket, kosikovd b ask AL s
anglicky, -d, anglicky 2 bateau m. lod, lodka Voat 7
Angleterre /. Anglie Cuglamd 2 baton de colle m. lepidlo 4
animal m. zvite, zvirdtko 5 beaucoup hodné, mnoho, moc 5
_animaux m.pl. zvirata 5 bébé m. miminko bl f 3
anniversaire m. narozeniny 3 beige bézovy, -d baqe 4
aout / aolt m. srpen 1 belge Belgidan, Belgicanka, belgicky, -d Bel éi‘ 2
appeler zavolat, zatelefonovat 1 Belgique /. Belgie %e lad umy 2
s’appeler jmenovat se 3 bibliothécaire m. i f. knihovnik, knihovnice 3
apporter pfinést, prindSet 6 bien sir samozrejmé, pochopitelné, jisté 6
aprés-midi m. odpoledne 5 bientot brzy 6
= 34
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cheval m. ki

chevaux m.pl.  koné
cheveux ni.pl.  viasy
| chezTui  ung

8 2,

57

D

d’accord  souhlasim, je to tak?
d’ou  odkud
do

Z

WQ%QJUJ\IQJO\O\\]»P\I\—AJ;O'\U'IN DJ(JJI\J»-Q»-F—\»PO"\OWG\UleU

JA»Q%O\W(JJQJVD

o

/

3

bienvenue vitejte, budte vitdni 1 chez u, k (uosob)
bijoum. 3perk, bizuterie 6 chien m. pes
billet m. jizdenka, vstupenka 7 chimpanzé m. §impanz chu Wbr‘“"/*{"—
bise(s) /. pusa, polibek, pusu, libam 6 chips m.pl.  brambiirky
LA ¢ plafid blanche bily, -d 4 choisir wybrat, whirat ~ choosk
' bleu,e modry,-d  Ylue 4 chouette hezky, -d, mily, -d, roztomily, -d
blond, e svétloviasy, -d uo“d g! cinémam. kino cvemas
Bohéme /. Cechy Behewnwa 7 ciseaux n.pl.  mizky ScUdIONS
bonbon . bonbon benbs 6 classeur . krouzkovy zdpisnik, potadac
bonjour . dobry den 1 code postal . PSC f‘»ﬁ\LCodqe
bougie /. svicka 6 cochon d’Inde m.  morce
bronzer opalovat se ' i coiffeur . kadernik
brun, e tmavovlasy, -d; hnédy, -4 bwoww 3 collége m.  typ francouzské skoly
(druhy stupeti ZS)
coller nalepit
@ combien ?  kolik?
esturr... toje.. 4 commencer zacit, zac¢inat
Cestvrai tojepravda 6 comment jak
cadeau . ddrek 6 commenter vyklddat WW‘M Sy
cahier m.  sesit 4 compas m. kruzitko
cache cache . schovdvand 6 comprendre rozumét
campagne /. venkov 6 console de jeu /. pocitacovd hra
canoém. kanoe ~CAMePE 7 concert m. koncert  (enCe
capitale . hlavni mésto L Teonucigbnduetens . idic
cartable m.  Skolni taska 4 connaitre / connaitre zndt, védet, umét
carte postale /. pohlednice E’O“" cand 7 copain m.  kamardd
casquette /- ksiltovka, sportovni Cepice 6 _eopine. kamarddka
catastrophe /. katastrofa, nestésti C“*’“WM (se) coucher jit spdt, jit si lehnout
¢cpm. (D 6 couleur /. barva Colowr
_cenlestpasuir... [0 nent ... 4 couper, découper vystiithnout
cesont ... [0]sOU ... . 4 cours 1. vyucovaci hodina, lekce,
céramique /. keramika ceAmm s 5 vyucovdni
cetaprés-midi  dnes odpoledne 6 court,e krdtky, -d
chambre /. -pokoj 6 cousin 7. bratranec = @Vt
chant 1. zp&, pisent 7 cousine /.  sestrenice
chanter zpivat 2 couter / cofiter  stdt (cena)
chanteuse /. zpévacka 3 craie f. kiida
chaque kaZdy 4 crayon n1.  tuzka
chatm. kocka cot . 7 3 crayons de couleurs m.pl. pastelky
_ chateaum. zdmek hrad C s, 7 ¢réme solaire f.  opalovaci krém xwn (eAl
cher, chére  drahy, -d 6 crépe /. palacinka
chercher najit 5 cuisinier 1. kuchar
3
D
3
6



~

dansl’eau vevodé

dansle Sud najihu gout

dans v

danse /. tanec damc

danser tandit, tancovat damce

date /. datum date

dauphin m. delfin Aol plai v

de Prague—zPrahy- '

derien nenizac

décembre 1. prosinec ¢ o 1

décorer zdobit, ozdobit decorate

déja  jiz, uZ

déjeuner 1. obéd

délicieux, euse  skvély, -d, vyborny, -d,
wytecny, -d delictous

demain zitra

demi, demie piil, polovicni

départ m. odjezd dﬂ/(“‘wmw“

derriére vzadu

descendre sejit, sjizdet, jit dolil, sundat,

_ wystoupit (M on"Md’

désolé, e litwji

dessin 1. obrdzek, kresba

dessiner kreslit, nakreslit

détester nesndset, nendvidet MKA—

deux fois  dvakrat

devant pred _

dictionnaire m. slovnik 0L Cﬁc"\/ﬁw‘/

dimanche m. nedéle

directeur m. feditel M echor

discothéque /. diskotéka drCothequl

divisé par déleno didda

dossier . desky s papiry

drapeau 1. Vlajka, prapor

DVDm. DVD - DAY,

Y N UL

~

Ul L) O = B = D
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école /. ve skole Sdreal 1
écologie /. ekologie ecol offr] 6
écouter poslouchat 5
écrire  psdt, napsat 1
égale rovnd se e (Vwﬂ' 6
église /. kostel I
éléphant 1. slon elw(g hat 5
‘elle ona 1

en autocar autobusem
en colonie de vacances
na tabor, na tdbore

en francais francouzsky

enFrance ve Francii
en peluche plysovy,-d ! Cus

en République tchéque v Ceské republice Cleck, vepilic

en train viakem - hain

enville vemésté, do mésta

ensemble  spolecné

envoyer poslat, posilat

épeler hldskovat

escalier 7. schody, schodisté

Espagne /. Spanélsko S}:)M w

espagnol, e  Spanél, Spanélka, § et N
§panélsky, -d, Spanélsky

étagere policka

étang m. rybnik

étre byt
euro euro N

3

faire une promenade  prochdzet s
faire du sport sportovat  Sp<'
faire délat

féte /. svdtek, oslava

feuille /. list

feutre 1. (stylo)  fix

février 7 unor Fe b &M/
fille /. divka, dévce

finir  kondit, ukoncit, skoncit Al
fleur | kytka, kvéting 7OV
flute / flite /. flétna f W

fois  Irdt

football (foot) . fotbal, kopand TCC‘V'[J“U

fort,e silny, -d

P

(SR RN I N |
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[oa T NS SR~y o = A NS 2 B B o)

ur

w Ul

francais, e  Francouz, Francouzka, FVW("(L

francouzsky, -d, francouzsky
France /. Francie FVRoSLL,

francophone frankofonni ‘(‘VM' COPLLC’WI

frére . bratr
fromage 1. ST
fruit .. ovoce {’Lw +

L)
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jeum. hra

% % Fi

L
mars m. biezen ey

matelot m. ndmornik

L=

G sl jeudim. ctvrtek 4
galerie /. ngkupniygalerie, uméleckd galerie joli, e hezky, -d 3
garcon m. chlapec, hoch 2 joweralordinateur hrdt na poéitadi 5
gateaum. dort, koldc 6 _jouerau football hrdt fotbal
gerbille j.  piskomil 3 jouer d’un instrument de musique hrdt
gomme f. guma 4 na néjaky hudebni ndstroj (wwsical \WEMgedudl
grand,e maly, -d 3 jouer hrdt ‘ 4
grande pausef. velkd prestdvka 2 jour m. den ‘ 4
grands-parents m.pl. prarodice qﬂbw { Pwﬁﬂfwﬁ‘ journaliste m. novindf IOW“/‘“-‘U’;“ T 3
gratuit zdarma, zadarmo Ty journéerf. den 4
gris, e Sedivy, -d 47 joyeux,euse hezkj-d 6
: N g i LAl
gros bisous velkou pusu juillet m.  Cervenec 7 1
gros, grosse  tlusty, -d 3 juinm. Cerven Jonl 1
guirlande f.  girlanda C{;L"/(“A 4 6 jupef. sukné 6
guitare . kytara Qi AN 5
gymnastique f. gymnastika (57 mwastic 55 L
la tam, tady ) 3
H lacm. jezero lakce 7
habiter bydlet 2 lapin m. krdlik 3
hamster m. kiecek etk 3 (se) lever vstdvat e
haut nahote, nahoru 7 lion m. lev Ve 5
heure f. hodina e 4 lire cist 5
hiver m. zima ; B livre m.  kniha 4
hotel m.  hotel hotek 6 Loiref. (Feka) Loira 1
long, longue dlouhy, -d ' Ct\?/ 3
lundi m. pondéli 4
i _ lunettes f.pl.  bryle 7
idée f. ndpad, myslenka e 6 Luxembourg . Lucembursko Li\*ewt"&w’% 2
Jilfaitbeau je krdsné, je hezky 7
il setrouve je, nachdzi se 3
ilya je jsou then~ 4 M
infirmiére f.  zdravoini sestra . B Madame pant 1
information f. informace | “‘[“”“’”"h v 7 mai m. kvéten Ha 1
ingénieur m. - inZemyr €W LA 3 maillot de bain m. plagky 7
gintéressera zajimatseo be (witiesl dgs  mais ale 6
Italie f Irdlie  fals > maisonf dim 1
italien, ne [Ital, Italka, italsky, -d, italsky =~ 2 malade nemocny, -d 7
[ 42k ans maman [, maminka WV 1
mamie f.  babicka 3
J manger jist . 4
jambon m. Sunka P -Manche /. Lamanssky kandl, priliv 1
janvier m. leden &Vt 1 mardi m.  1tery 4
jardinm. zahrada @il 6 marqueur m. zvraziovac 4
jaune Zluty, -d 4 marron hnédy, -d 4
1
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match m. zdpas, utkdni
matin m. rdno, dopoledne
mécanicien m. mechanik

Al

e chuamnc.

3

ou kde
oui ano
ours m. medvéd

médecin m. [ékar ; 3 ouvrir oteviit, otvirat
Méditerranée f.  Stredozemni mote |V ddesprasn
merci  dékuji |
mercredi m. streda 4 P )
mettre ddt, vloZit, poloZit; obléci si P paire /. pdr = A
midi m. poledne an lu/ 4 palmes f.pl. ploutve
mignon, ne roztomily, -d 3 papa nt.  tatinek
mince stihly, -d, hubeny, -d 3 papim. dédecek
minuit f.  piilnoc  tadiogW 4 par semaine  tydné
mode f. mdda 6 parasol m. slunecnik  [% vasal
moi jd 1 pardon m. promirite, pardon?
moins méné, bez, minus 4 parents m.pl.  rodife . FW‘ €
monde m. svét 1 Paris m. Pariz Paws
montagne f. hora, hory (w5 parler miuvit
MP3 m. MP3 . 6 partir  odjet, odjizdét
musicien m. hudebnik w13 pas encore jesté ne
musique /. hudba wmsic 5 patinage m.  brusleni

i pause de midif. poledni prestdvka

‘A pays m. zemé
N pécher chytat ryby
nager plavat 5 pendant béhem
natation /. plavdni 5 perroquet m. papousek FMVOJV
nature f. priroda werfure 6 pétanque /.  pétanque (francouzskd
navire m. lodka, lodicka 7 tradicni hra koulend)
-ne pasaveoir nemit 3 petit carnet m. notysek
ne-pas-étre nebyt 2 petit-déjeuner m. snidané
Noél m. Vdnoce 6 petit, e maly, -d
noir, e cderny, -d 4 photo /. foto })LW to
nom m. prijmeni, jméno LAl 2 piano m. klavir, pidno ‘th
non ne we 1 pinceau m. §tétec
novembre m. listopad _k)uyuw-L er~ ] piscine f.  bazén fiss
2 o

numéro m. dislo - uauAd

o

Océan Atlantique .
océan m. ocedn
octobre m. fijen

ceuf m. vejce
on aimerait

»

Meoutic Ocean

rddi bychom

oncle m. miyj strycek
orange oranzZovy, -d

ordinateur m.

T

pocital

Atlanticky ocedn
O R A

OC(‘JE@/‘/

wwnC ( 2
O Tm-\fd e

1
7
1

AAEE

lace /. ndm g{j’ i v “h
el “’W L—“pbllag:z\\ i ;’,\}1’-{ ¢ !

m.
plaire [ibit se

planche a voile /.  prkno, windsurfing

plongée f. potdpéni
plus tard pozdéji
plus  plus Fieg

P poisoqpoiSSOR m. ryba, rybicka

~

Ul
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Pologne f. Polsko rdanel

polonais, e  Poldk, Polka, polsky, -d,
polsky T okl

portable m. mobil
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porte-clé(s)

Portugal . Portugalsko ~ Tovrngat
poster m.  plakdt ?oﬂ&W

pour pro

pourquoi pas procne

pouvoir moci

Prague /. Praha PVW :
préférer mit radéji, ddvat prednost Fvi’ %"
prendre des photos  fotografovat
prendre vzil, brdt si

prénom 1. kiestni jméno

préparer pfipravit, pripravovat prepet.
printemps . jaro

professeur (prof) n:.  profesor

prochain, e  pfisti

~Pyrénées [.pl.  Pyreneje
A/gulest—ee—qﬂe—e’esL? Coje to?

quand kdy

quart . Ctvrt "l’“ﬂ“‘/kr

quel, quelle jaky, -d, ktery, -d
Qui est-ce ?  Kdo to je?

R

récréation (récré) /.  prestdvka
-regarder divat se, koukat
régle /. pravitko
rentrer vrdtit se, vracet se
répéter opakovat  YCp €
~République tchéque /. Ceskd republika
requin m. Zralok
réussi, e uspésny, -d (hezky, d)
(se) réveiller probuditse
révision f. opakovdni €V'CY
rien nic
riviére f. Teka nve
rollers m.pl.  koleckové brusle (in-line) vollev
romane romdnsky Rouramcl
rose riZovy, -d
rouge Cerveny, -d
rue /. ulice '
russe Rus, Ruska, rusky, -d, rusky s iow/
b q B3

privések na klice, na tasku

fop!

ro

~J O U

W L U =

/
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§’il te plait / s’il te plait  prosim té
sable m. pisek

sac (ados) m. batoh, Skolni taska
saison /. rocniobdobi  <-€ASClL
salade /. saldt Qala

salut /1. ahoj

samedi . "~ sobota

sandwich, 1. sendvi¢ C’M“,'(’W'M\/
saucisson, saldm \auSC@dL
savoir umét, védeét

secrétaire /.  sekretdtka © ccveh’unz

Seine . (feka) Seina

semaine /. tyden -
septembre zdri S%/u“’“m 4
serpent m. had

shopping .  ndkupy \/\/\DL«“WW?/
sionallait co kdybychom i, jeli...
skim. IyZe en

slovaque Slovdk, Slovenka, slovensky, -d,

slovensky ~ Slova

Slovaquie /.  Slovensko Slovalktas
sceur /. sestra

soir m. vecer

souhaiter prdt

souris /.  mys

sous pod

souvent casto

sport m. sport

stade m. stadion Stadiw
stylo bille 1. propiska

stylo ni.  pero

suisse  Swcar, Svicarka, §vjcarshky, -4 (WSS
Suisse /. Svjcarsko Swatzerlomd
sur na (mistné), zde: 0 néfem

surf de neige m.  snowboard
surprendre prekvapit o
surtout  zvldst, zejména

sweat-shirt m. mikina sweat—<lur t
sympathique(sympa) sympaticky, -d

It

taille-crayon .  ofezavdtko
tante /. teta
L3 S
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technicien 1 technik lﬁ oo |,

Jd

télévision (télé) /. televize HAViview 5 vacances prdzdniny 7
téléphone m. telefon W“‘”@ 2 yacamees-d'été/.pl. letni prdzdniny 7
temps m.  pocast ¥ vague .. vina 7
tennis m.  tenis fouuis 5 valise/ kufr, zavazadlo 7
théitrern. diadlo twiahe 5 vélom.  kolo :
tchéque Cech Ceska, Cesky, -d, cesky (v 2 vendeur m. prodavaé 3
tiens  hele, podivej, na, tumas 6 vendredi 1. pydtek !
tigre m. tygr 5 venir  prijet, pochdzet z 1
tomate /. rajské %me P vertye zelem d 4
tortue f. Zela twitlL 3 vétement 1. obleceni 6
Tour Eiffel /.  Eiffelova véZ, Eiffelka 1 vie /.  Zivot .
tous  vsichni 7 villef, mésto /L 2
tout le monde  vsichni, kaZdy 6 violet, te fialovy, -d ‘LJW rdA 4
toute la famille /. celd rodina 3 visitef. prohlidka WSt 7
tres  velmi, moc 3 Viveleau! Hurd! (AtZije!) Voda! 7
trop  prilis 6 voila tadyje 6
trousse /. pendl 4 votre vds, vase 4
(se) trouver nachdzet se 3 vouloir chtit 7
t-shirt m.  tricko Ti“‘ﬂr 6

Mg?j W

weekend / week-end m.  vikend ’w‘@/c&d 5
Vg Zalt

4

zébrerm. zebra e V7L 5
200 M. 200 ~ 2e0
|4
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LEGEND:

Appendix 2: Vocabulary of Etra!

SMBHIGHD  icentical form iSamelprontinGiati INSEBRENE

accepter
acheter

ado (un / une)
| igé () [m)]
% aider

| aimer

| alors

ami / amie (un / une)
amuser (&)

an (un)

anniversaire (un)
appartement (un)
appeler (s')

apres -

aprés-midi (un)
arbre (un)

argent (I') [n.m.]

| arrét d'autobus (un)

| | arriver
[ | attendre

1 aujourd'hui

au revoir

1 aussi

’ autre (un / une)
avant

avec

avis (un)

avoir

bagages (les) [n.m.pl]
baigner (se)

ballon (un)

banlieue (une)
banque (une)

barrer

| bateau (un)
} beau / belle
’ beaucoup
bientot
z bienvenue
| bilan (un)
i bizarre
Tl “L blague (une)
= i?bhw:’blanche
| bleu/ bleue
| blond / blonde
| bon / bonne
% bonjour
| bouche (une)

ANGLAIS

to accept
to buy
teenager
age

to help
to like / to love
to go
hello ?
then
friend

to amuse omesetf—
year
birthday
flat

to call
after
afternoon
tree
money
bus stop
to arrive
0 wait
today
goodbye
also
other
before
with
opinion

to have

luggage

to bathe

ball, balloon

suburbs

bank

to cross out, to close
boat

handsome / beautiful
a lot / many / much
soon

welcome
assessment, balance sheet
strange, bizarre

joke

white

blue

blond

good

hello / good day
mouth

f
i

“ALLEMAND

annehmen
kaufen
Teenager

Alter

helfen

lieben, / gern haben
gehen

Hallo

also, dann
Freund
vergnigen, sich
Jahr
Geburtstag
Wohnung
heissen

nach
Nachmittag
Baum

Geld
Bushaltestelle
ankommen
warten

heute

auf Wiedersehen
auch

andere

vor

mit

Meinung

haben

Gepick
baden

Ball

Vorort

Bank
versperren
Boot

schon

viel

bald
Willkomrmen
Bilanz
komisch
Witz, SpaB
weil

blau

blond

qut

guten Tag, hallo
Mund

ESPAGNOL

aceptar

comprar

adolescente
edad E
ayudar {
gustar / amar
ir

; diga?

entonces

amigo / amiga
divertirse

afio

cumpleaiios

piso

[lamar(se)
después

una tarde

arbol

dinero

parada de autobus
llegar

esperar

hoy

adios / hasta luego
también

otro [ otra

antes

con

opinién

tener / haber

equipaje
bafiar(se)
balén [ globo
alrededores de una ciudad |

banco
tachar / obstruir

barco

bonito, ta / guapo, pa

mucho(s) / mucha(s) |
pronto

bienvenida

balance

extrafo(a) / raro(a)
chiste

blanco,ca

azul

rubio / rubia

bueno / buena
buenos dias / hola
boca
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'PORTUGAIS

aceitar
comprar
adolescente
idade
ajudar

| gostar de / amar

ir

estd !

entao

amigo / amiga
divertir (-se)
ano
aniversario
apartamento
chamar(-se)
depois

tarde

arvore
dinheiro
paragem de autocarro
chegar
esperar

hoje

adeus
também
outro / outra
antes

com

opiniao

ter

bagagem
banhar(-se)

bola

sublrbio

banco

riscar / barrar
barco

belo(a) / bonito(a)
muito(s) / muita(s)
logo

boas vindas (as)
balango

bizarro / bizarra
anedota

branco / branca
azul

loiro / loira

bom / boa

bom dia / boa tarde
boca

GREC

Séxoual
ayopdfw
£pnBog
nAikia
BonBw
ayan®
myaive
EHMPOG
homév
gikog,n
Biaokedalw
£70G
yeveBhia
Siapéptopa
ovopaZopai
Eneira
anoyeupa
Sévrpo
xpiuata
oTaon
Qrave
TIEPIHEV®
onuepa
avrio
emiang
ahho

IV

e

yvaun
EXW

QrOTKEVES

KoAupmQ

pndia

TIpodaTio

Tpaneda

Siaypagw

Kapasi

0L0PPOG / OHOPPN / dpopq
oAl

olvTopa

KaAwoopIoua
amoAoYIoHog
napdgevo

avékdoto

Aeukog / Aeukn / Asuko
umAe

Eav0og,ia,0

KaA6g / KaAn / kakd
KaAnuépa

oTOHa



FRANCAIS

boulangerie (une)

bread shop

! boum_(une ———party—

bronzer
brouillard (le)
bruit (un)
brun / brune
| bulle (une)
 bureau (un)
" bureau de tabac (un)

to get a suntan
fog

noise

brown

bubble

office / desk
tobacconist's

ALLEMAND

Backerei
Fete
braunen
Nebel
Geriusch
braun
Blase

Biiro
Tabakladen

panaderfa

fiesta

tomar el sol
niebla

ruido

moreno / morena
burbuja / bocadillo
despacho / oficina
estanco

PORTUGAIS

padaria
festa
bronzear
nevoeiro
barulho
moreno(a)
bolha / bola
escritorio

tabacaria

polpvog

napt

paupiw
opiyAn
B6pubog
HeAaxpIvog,n,0
(pouoKa
ypageio
KarvonwAeio

ca
cadeau (un)

Z-‘e:afé::-(une)
cahier (un)
camarade (unfune)
cantine, (une)
capable

~car
cartable (un)
casquette (une)
catastrophe (une)
certain / certaine
chacun / chacune
chambre (une)
chansan (une)
chanter
chanteur / chanteuse
chapeau (un)
chaque
chtin
chateau (un)
chaud (avoir)
chaussure (une)
cher / chere
chercher
cheval (un)

- cheveux (les) [n.m.pl)

chez

chose (une)
chouerte !
classe (une)
classeur (un)
cocher

collégien / collégienne

(un / une)
comme
commencer
comment
compléter
compter
connaitre
conseil (un)
console (une)
contraire (le)
cool

copain / copine
corriger

coté (3 ... de)
coucher (se)
couleur (une)

that
gift
cafeteria

exercise book
friend

canteen
capable

for / because
satchel

cap
catastrophe
certain

each person / everyone

bedroom

song

to sing

singer

hat

each

chestnut brown
castle, chiteau

to be warm / hot
shoe

expensive / dear
to look for

horse

hair

at (someone’s house)
thing

fantastic ! / wicked !
class

filing cabinet / file
to tick
schoolboy

as / like

to begin

how / what

to complete

to count

to know
council / advice
console

Opposite, Lot W]

cool / relaxed

friend

to correct
next to

to go to bed
colour

das
Geschenk
Cafeteria
Heft

Freund
Kantine
fahig

denn
Schuleasche
Miitze
Katastrophe
sicher, bestimmt
jede Person
Zimmer
Lied, Song
singen
Sangerin
Hue

jeder

" hellbraun

Schloss

warm

| Schuh

lieb, teuer
suchen
Perd

| Haare
| bei

Sache
woll, klasse
Klasse
Ordner

ankreuzen

. Gymnasiast/in

wie

- beginnen

 wie, was

- ausfiillen

zihlen
lennen
Rat
Konsole
Gegenteil

cool

| Freund

korrigieren

" neben

Bert gehen
Farbe

esto / eso
regalo
cafeteria

cuaderno

compaiierc / companera

comedor de colegio
capaz
porque

cartera de los estudiantes

gDVTE
catastrofe
cierto / cierta
cada uno,na
dormitorio
cancion

cantar
cantante
sombrero

cada

castao / castaia
castillo

tener calor
zapato

caro(a) / querido(a)
buscar

caballo

pelo / cabello
a/en (casa de)
cosa

i estupendo !
clase / aula
archivador
marcar

colegial,a

como
comenzar

( cémo / como
completar
contar
conocer
consejo
consola
contrario
comodo(da) /
distendido (da)
amigo / amiga
corregir

al lado de
acostar(se)

color
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isto / isso

prenda

cafetaria

caderno

colega (um / uma)
cantina

capaz

pois

| pasta escolar

boné

catastrofe

certo / certa
cada um(a)
quarto

can¢io

cantar

cantor / cantora
chapéu

cada

| castanho / castanha

castelo

calor (estar com...)
sapato

caro / cara

| buscar / procurar

cavalo

cabelo

em casa de

coisa

optimo !

classe / turma / aula

 fichario
| marcar

! aluno / aluna

como

comegar
como
completar
contar
conhecér
conselho
consola
cantrario
descontraido /
descontraida

. amigo / amiga /

corrigir
lado (a0 ... de)
deitar(-se)

cor

autd

dwpo

KAQETEPIQ
TETPadIo
guppalnmg / ouppal
Kavtiva

IKavog

diot

ox0AIKO oakidio
KAOKETO
KaTaaTpogn
giyoupog,n,o
kaBevag,kabepia kab
Swpario

Tpayoudi

IO

TpayoudiaTAg / Tpay
Kamného

Kabe

KaoTavog

KaoTpo
Zearaivopar
namnouTol
ayamnnTe / ayannTh
avalnte

ahoyo

pakhia

€I

UVTIKEIPEVO
omoudaia !

TaEN

VTOOIE

apatag

HabnrAg / pabiTpia

oTwg

apxitw

nwg
oupnAnpwvw
HETPW
yvuwpilw
gupBouln
Kovaooha
avriBeto
KOUA

@ihapakog / piAapaki
SiopBavw

Sinka

EamAavw

vainn



FRANCAIS

cours (un)

courses (les) [n.f.pl]
court / courte
cousin / cousine

coliter
crayon (un)

lesson
shopping
short
cousin
to cost
pencil

ALLEMAND

Kurs
Einkaufe
kurz
Cousin/e
kosten
Stift

clase
compras
corto / corta
prime / prima
costar

lapiz

PORTUGAIS

aula / curso
compras
curto / curta
primo / prima
custar

lapis

paBnua

bwvia

KOVTO

EadeA@ag, SadeApn
KOOTIGW

HOAUBI

d'abord
d'accord
dans
danser
date (une)
dé (un)
décrire
déja
déjeuner
demain
demander
départ (un)
dernier / derniere

derriere
désolée (je suis)
dessin (un)
détester
devarft
deviner
devinette (une)
devoir
devoirs (les)
diner (un)

~ diner
donc

donner
drapeau (un)
droite (a)

eau (I') [nf]
école (une)
écouter

écrire

effet (en)

église (une)
éleve (un / une)

| ‘encore

enfants (les) [n.m.pl.]
| ensemble

ensuite

entendre

| été (un)

étoile (une)

excuser (s)

exemple (un)
exprimer

race (en... de)
faim (avoir)

faire

first of all
alright / OK
in

to dance
daw-e

die, dice

to describe
already

to have lunch
tomorrow
to ask / request
departure
last

behind

I'm sorry

drawing

to hate idﬁ fect
before / in front of
to guess

riddle

to have to (must)
homework

dinner

to have dinner

so / therefore

to give

flag

on the right

water
school

to listen

to write :
in fact 1‘z/"*1 o
church |

pupil

again

children
together

then

to hear

summer

star

to apologize

example

o express

opposite
to be hungry
to do / make

zuerst
einverstanden
in

tanzen

Datum
Wiirfel
beschreiben
schon

zu Mittag essen
morgen
fragen
Abfahrc

letzte

hinter
tut mir leid
Zeichnung

. verabscheuen

vor

erraten

Ratsel

missen
Hausaufgabe
Abendessen

zu Abend essen
also, deshalb

~ geben

Fahne
rechts

Wasser

Schule
héren
schreiben

. tatsichlich

Kirche
Schiiler

! noch

Kinder

| zusammen

' dann

horen

Sommer

Stern
entschuldigen, sich
Beispiel
ausdriicken

gegentiber von
Hunger
machen

primero

de acuerdo

en / dentro de
bailar

fecha

dado

describir

)fa

comer / almorzar
manana
preguntar / pedir
salida

Ultimo / dltima

detras

lo siento
dibujo
odiar
delante / enfrente
adivinar
adivinanza
deber
deberes
cena

cenar

pues

dar

bandera

a la derecha

agua

escuela
escuchar
escribir

en efecto

iglesia

alumno / alumna
otra vez / de nuevo
hijos / nifios
juntos

luego

oir

verano

estrella
disculpar(se)
ejemplo
expresar

en frente de
tener hambre
hacer

dgua

| frente (em

_primeiramente
de acordo

em / dentro de
dangar

data

dado
descrever

i

almogar
amanha
perguntar / pedir
partida

dltimo / dltima

atrds
sinto muito

desenho

| detestar

diante de / a frente
adivinhar

- adivinha

dever

deveres (os)
jantar

jantar
pormanto / pois
dar

bandeira
direita (a...)

escola

. escutar

escrever
efeito (com)

igreja

aluno(a) (um / uma)

. de novo / ainda
criangas (as) / filhos (os)

| junto(s) / junta(s)

| em seguida

| ouvir

verio .
estrela
desculpar(-se)
exemplo
exprimir

.a)
fome (estar com)

fazer

warapxnv
aUp@wvog
yéoa !/ oe
XOPEUW
nHEpoUNVia
apt
NEPIYPGOW
nan
yeuparidw
alpio

tntw
avaxwpnon
TEAEUTAIOS / TEAEUT
TeAeuTaio
miow
Aunapai
oxedio
amexBavopat
pnpooTa
pavrelw
aiviypa
KaBAKov
pafnuara
Seimvo
Semvi
ETIOPEVWG
Sivw

onuaia

degia

VEPO
o) 0AEI0
aKouw
ypapw
npaypati
exkxkAngia
padnrng
aKkopn
noidia

padi
akohoUBug
aKolw
KaAoKQip
aoTpo
aroAoyoupal
riapadeiypa
eK@palw

anévavT
neivaw

Kavew



fantéme (un)

fatigué / fatiguée
faux / fausse

femme (une)

fermer

féte (une)

feuille (une)
fille (une)

| il (un)

finir

fleur (une)

fontaine (une)

foot (le)

frére (un)

frisé / frisée

froid / froide
fruit (un)

gagner
gargon (un)

gare (une)

gateau (un)

gauche (3)

gens (les) [n.m.pl]

@mﬂ“ gentille

gomme (une)

golter

grand / grande
grands-parents (les) [n.m.pl]
grasse matinée (faire la)
gros / grosse

habiller (s')
habiter
habitude (une)
hanté, hantée
heure (une)
histoire (une)
hiver (un)
homme (un)
horaire (un)

ici
idée (une)

jamais
jeu (un)
jeune

joli / jolie
jouer

f—

A

ANGLAIS |

ghost
tired
false

woman / wife

to close

party / celebration
leaf, sheet (of paper)
girl, daughter

son

to finish

flower

fountain

football

brother

curly

cold
fruit

" to win

boy
station
cake

| on the left
| people

nice / kind

' rubber / eraser

to taste

tall / big
grandparents
to have a lie in
fat

to get dressed
to live

habit

haunted

hour

history, story

| winter
| man
timetable

| idea

| young person

pretty
to play
day

"ALLEMAND

Gespenst
miide
falsch

Frau
schlieBen

Fest

Blatt
Madchen, Tochter
Sohn

beenden
Blume
Springbrunnen
FuBball

Bruder
gelockt, lockig

kalt
Frucht, Obst

gewinnen
Junge
Bahnhof
Kuchen

links

Leute

nett
Radiergummi
kosten, probieren
groB
GroBeltern
ausschlafen
dick

(an)kleiden
leben, wohnen
Gewohnheit
besessen, verzaubert
Stunde

Geschichte

Winter

Mann

Fahrplan

Idee

nie
Spiel
jung
hiibsch
spielen
Tag
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fantasma

cansado / cansada

falso / falsa

mujer / esposa
cerrar

fiesta
folio/hoja
chica/hija

hijo

acabar

flor

fuente

fltbol
hermano
rizado / rizada

frio / fria
fruta

ganar
chico

estacion

tarta / pastel

a la izquierda
gente

amable / bueno(
goma

probar

alto(ta) / grande
abuelos
levantarse tarde
gordo / gorda

| vestir (se)

vivir
costumbre
encantado,da
hora

historia
invierno
hombre
horario

idea

nunca / jamas
juego
joven

bonito(ra) / guapo(pa)

jugar
dia

i
F

|
g
| fantasma
|

falso / falsa

mulher

| fechar

| festa

folha

filha / rapariga
filho

acabar

| flor
fonte

i‘ futebol

[ irméo

; frisado /frisada

frio / fria
fruta

ganhar

menino / rapaz
estacao

bolo

esquerda (3)
gente

na) gentil / amavel
borracha
provar

alto(a) / grande
avds

levantar-se tarde

gordo / gorda

vestir (-se)
morar

costume
assombrado(a)
hora

histéria
inverno
homem
horério

ideia

nunca / jamais
jogo

jovem

bonito / bonita

jogar / brincar
A

'PORTUGAIS

| cansado / cansada

GREC

(@avraoua
KOUpacpévog,n,0
Yedrikog / Yedikn /
YelTIK

yuvaika

KAeivw

yiopTr

QUMD

Kopn

Yiog

TEAEIWVW

Aouhoudi

mnyn

moddagaipo
abepog

Karoapos / karoapn /
Karoapo

KpU0g,a,0

(ppouTo

KePSilw
ayopi
aTabpog

YAuko

apiotepd

KOOLOG

Kahog / kahR / kaho

yopa

KoAaroio

ueydhog,n,0

iarmols Kai yiayid
Xougoupeiw

XOVTPGG / XovTpn / XovTpd

vrOvopai

KATOIKW

ouviiBeia
OTOIXEIONEVOG,N,0
wpa

10Topia

XEluwvag

avrpag

wpapio

£30
18¢a

moTé
Taigviét
vEog
GHopPog,n,0
naigw



ANGLAIS ESPAGNOL GREC
|
i

13 there | da ahi / aqui | aqui / ali 80
[a-bas over there : dort alli f 13 / acola eKei
laisser to leave | lassen dejar deixar aphvw

et ]angug (une) tongue / language l Sprache, Zunge lengua / idioma » lingua yAwooa

< fw (la) reading / lecture— | Lesen lectura | leitura avayvwon
lettre (une) letter E Brief carta : carta/ letra £MOTOAR
lever (se) to get up | aufstehen levantar (se) _| levantar (-se) ankavopal
lieu (un) place : Ort lugar f lugar / sitio Témog
lire to read [ lesen leer : ler diaBagw
lit (un) bed l Bett cama i cama KpeBar
loin far | weit lejos E longe pakpid
loisirs (les) [n.m.pl] leisure activities | Vergniigen ocio i lazeres (os) eAelBePOg XpOVOg
lunettes (les) [n.fpl] glasses Brille gafas | eulos yuahid

1

magasin (un) shop / store Geschift tienda loja KkardoTnpa
main (une) hand Hand mano mao Xept
maintenant now | jetzt ahora agora T@pa
mairie (une) town hall Rathaus, Stadtverwaltung ayuntamiento camara municipal dnuapxeio
mais but | aber pero mas aka
maison (une) house r Haus casa casa ain
maman mummy ! Mama mama mama papd
manger to eat ( essen comer | comer TPOW
mari (le) husband | Ehemann marido marido ouZuyog
mariage (un) marriage / wedding Hochzeit boda / matrimonio casamento Yayog
marre (en avoir) to be fed up stinken (mir stinkt's) estar harto / harta farto / farta (estar... de) Bapednia
maths (les) [n.fpl] maths Mathe matemticas matematica HabnpaTika
matin (le) morning Morgen por la mafiana manha (de) ipwi

| mer (l2) sea | Meer mar mar Bakaooa
merci thank you | danke gracias obrigado / obrigada EUXOpIOT®
mére (une) mother Mutter madre mae unTEpa
météo (la) weather Wetter(vorhersage) el tiempo meteorologia HeTEWPOAOYia
metire to put legen, stellen poner pér 6atw
midi midday | Mitcag las doce del mediodia meio-dia HEONUEP

| mince slim | dinn delgado / delgada delgado(a) / fino(a) hero

} minuit midnight i Mitternacht las doce de la noche meia-noite HeadvukTa

| moins less weniger menos menos mAnv
mois (un) month Monat mes més prvag
monsieur (un) sir / gentleman Herr sefior senhor Kupiog
montagne (une) mountain Berg, Gebirge montafa montanha Bouvo
monter to climb up besteigen subir subir aveBaive
montre (une) watch Uhr reloj relogio poAol
montrer to show zeigen mostrar / ensefiar mostrar Beiyvew
mot (un) word Wort palabra palavra Aégn
moustache (une) moustache Schnurrbart bigote bigode HouoTaKI
musée (un) museum Museum museo museu pouaeio

B N oN oM aN niCaN nlNCaN aN oN aN oN oN N oN_ N N

| nager to swim schwimmen nadar nadar KOAUHMG
nationalité (la) nationality Staatsangehorigleit nacionalidad nacionalidade* eBvikoTnTa
nature (la) nature Natur naturaleza natureza Quan
neiger to snow schneien nevar nevar Xiovidw
Noél Christmas Weihnachten Navidad Nata XpioToUyevva
nom (un) name / noun | Name apellido / sustantivo apelido / substantivo évoua

| nombre (un) number ! Zahl, Nummer nimero niimero oxt
non no nein no nio apifpdg
nord (le) north Norden norte norte Boppag
noter to note notieren anotar anotar ONUEIDVW
nouveau / nouvelle new neu nuevo / nueva novo / nova Kaivoupio / Kaivoupia
nuage (un) cloud Wolke nube nuvem GUWEPO
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ceil (un)

oie (une)
| ordinateur (un)
| ordre (un)
| oreille (une)

; papa
| par

| parce que

| paresseux / paresseuse
; parfois

parler

| partir

payer

| pendant

penser

perdre (se)

| pere (un)

i petit / petite

| peu (un)

peur (avoir)
pharmacie (une)
photo (une)

e

T
| < the

| plait (51l vous) (5'l te)

| plein / pleine

:. pont (un)

| portable (un)

| porter

| portrait (un)

poser (une question)
poste (la)

| pour

pourquoi

pouvoir

préférer

premier / premiére

prendre

| prénom (un)

‘ présenter

| presque

| printemps (le)

g prochain / prochaine
, prof (un / une)

| projet (un)

| proposer

’ puis

| puits (un)

eye
goose
computer
order
ear

daddy

by / through

because

lazy

at times

to speak

to leave

to pay

during

think

to lose

father

small / low

alittle

to be afraid

chemist's / pharmacy

photo

sentence, phrase

place / square

bzﬁch '

please

ful

bridge

mobile phone

to carry / to wear

portrait

to ask a question
| post office

for

why

to be able

to prefer

first

to take

first name

to present

almost

spring

next

teacher

project

to propose

then

well

Auge
Gans
Rechner
Befehl
Ohr
oder
wo

ja

Papa

von, durch
weil

faul
manchmal
sprechen
weggehen
bezahlen
wihrend
denken
verlieren, sich
Vater
klein

ein wenig
Angst haben
Apotheke
Foto

Saz

Plaz
Strand
bitte

voll
Briicke
Handy
tragen
Portrait
fragen
Post

fiir
warum
kénnen
vorziehen
erste
nehmen
Vorname
vorstellen
fast
Friihling
nichste
Lehrer
Projekt
vorschlagen
damn

Brunnen

ESPAGNOL

ordenador
orden

oreja

o bien

;donde [ donde

sl

papa

por

porque

perezoso / perezosa
a veces

hablar

irse

pagar

durante

pensar

perder (se)

padre
pequefio(fia) / bajo(ja)
un poco

tener miedo
farmacia

foto

frase

sitio / plaza

playa

por favor

lleno / llena
puente

téléfona mavil
Ilevar

retrato

hacer una pregunta
oficina de correos
para

{ por qué

poder

preferir

primero / primera
coger / tomar
nombre (de pila)
presentar

casi

primavera
proximo / préxima
profe

proyecto
proponer

luego

pozo

e

fak s

| oo

| ganso

! computador
i ordem

| orelha

» ou

i. onde / aonde
sim

|
l

| papd
por
| porque

| &s vezes

falar

partir / ir embora
| pagar

durante

pensar

perder (-se)

| pai

' pequeno(a) / baixo(a)
pouco

medo (estar com)
farmacia

foto

frase

sitio / praga

praia

favor (se faz)

| cheio / cheia

| ponte

telemavel

levar

retrato

perguntar

correios

para

porque

poder

preferir

primeiro / primeira
tomar / pegar / levar
nome (de baptismo)
apresentar

quase

primavera

| proximo / préxima

| professor / professora
} projectoa

J\ propor

depois

pogo

|

' PORTUGAIS

| preguicoso / preguiosa

GREC

pan

xiva
unoAoyiaTAg
EVIOAR

auri

unapmna

ané

yiati
TEUNEANG / TEUnEAT
eviore

UiA@

pelyw
TAnpave
Kard
OKEMTOpTI
Xdvopai
narépag
JIKpOg,1,0
Aiyo
poBayar
(POPCKEIO
(puroypagia
(ppaon

0¢on
napakia

¢ (0ag) napakaha
Yepdro,n
Yégupa
gopnTo
)
TiopTpaito
BETw
Tayudpopeio
yia

yiati

100

TpOTIPA
TIPWTOS / TIPWTR / TpWTO
nagipv
Gvopa
napouoialw
oyebov
dvorgn
EMOJEVOG,N,0
SdoKahog / Saokaka
oy£dio
TIpOTEIVW
gnera
myasi

|
| (m
| qua (un) platform andén cais | plataforma anofagpa

| Bahnsteig

| quartier (un)
| quelqu'un

district / neighbourhood
someone

Viertel

barrio
alguien

68

bairro

| alguém

cuvolkia
Kamoiog



R

" FRANCAIS

question (une)
qui
quoi

raconter
randonnée (une)
| reconnaitre
! refuser
| regarder
| relier
! remettre
i remplacer

| rentrée (la)

| rentrer

répondre

; repos (le)

4 ressemblance (une)

réveiller (se)
roman (un)
roux [ rousse

| rue (une)

sac (un)
saison (une)
salle (une)
saluer

salut !

sans

savoir
scéne (une)

scolaire

séjour (un)

selon

semaine (une)
semblable

serveur / serveuse
(un/ une)

seul / seule

simple

sinon

sceur (une)
soif (avoir)
soir (un)
soleil (le)
sommeil (le)
sortir

souligner
souvenir (un)
souvent
stylo (un)
suivre

/ sur

/| str/ sire

')\' / LW’

v : surfer

ANGLAIS

question
who
what

to tell / to relate

drive / ride / walk / ramble |

to recognize

to refuse

to look at

to link together
to put back

to replace

start of new academic year

to return / go back
to answer

rest

resemblance

to remain

dream

to wake up

novel

red (-haired)

street

bag
season
room

to greet
hi !/ bye !
without

! to know

scene
school

stay / living room
according to
week

similar

waiter / waitress

alone

simple

if not

sister

to be thirsty
evening

sun

sleep

to go out

to underline
souvenir / memory
often

pen

to follow

on

sure / safe
friendly / nice
to surf

R PR W

"ALLEMAND

Frage
wer
was

| erzihlen
Wanderung
erkennen

ablehnen
betrachten, ansehen
verbinden

geben
ersetzen
Schulanfang
anfangen, hineingehen
antworten
Ruhe
Abnlichkeit
bleiben
Traum
aufwachen
Roman

rot(haarig)

Strafe

Sack, Tasche
Jahreszeit
Saal

griiBen

Hallo!

ohne

wissen, konnen
Szene

Schul...
Aufenthalt, Wohnzimmer
gemih

Woche

| dhnlich
Bedienung

allein
einfach
sonst
Schwester
| Durst
Abend

[

‘ Sonne

| Schlaf, Miidigkeit
| ausgehen

j unterstreichen
| Erinnerung

| oft
Kuli
folgen
auf

sicher
| sympathisch, nett
| surfen
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ESPAGNOL

pregunta / cuestion
; quién / quien
qué

contar

excursién / senderismo
reconocer

negarse / decir que no
mirar

unir

volver a poner
reemplazar

vuelta a colegio

volver / entrar
contestar

descanso

parecido

quedarse

suefio

despertar (se)

novela

pelirrojo / pelirroja

calle

bolso

estacion

sala

saludar

i hola !/ hasta luego !
sin

saber

escena / escenario
escolar

estancia

segln

semana

parecido,da
camarero / camarera

solo / sola

sencillo / sencilla
sino

hermana

sed (tener)

noche / tarde

sol

suefio

salir

subrayar

recuerdo

a menudo

boligrafo

seguir

encima / sobre
segury / segura
simptico / simpatica
navegar por Internet

R IT T

'PORTUGAIS

pergunta [ questio
quem

: que / 0 que
|

!
contar

caminhada
reconhecer

“recusar
olhar
unir / ligar
repor / adiar / remeter
substituir

inicio das aulas
voltar / entrar [ meter
responder

descanso

semelhanga

ficar

sonho

acordar (-se)

romance

ruivo / ruiva

rua

bolsa / saco
estagao

sala
cumprimentar
old ! [ adeus !
sem

saber

cena / cendrio

escolar

estada / residéncia

segundo

semana

parecido / parecida
empregado / empregada

sO
simples
senao
irma
sede (estar com)
noite / tarde
sol
‘ sono

sair

sublinhar

lembranga
frequentemente

caneta

seguir

sobre / em cima de
seguro(a) / certo(a)
simpatico / simpética

| navegar (por Internet)

GREC

£pWTNON
Toiog
T

agnyoupar
ekBpopn
avayvwpilw
apvoupal

KOITQ

ouvBEw
gnavaromofeT®
avTikaBioTw
enavodoq
yupilw

anavie
avanauvon
opoidTnTa
TIapapeve
OVEIpO

Eurva
puBioTopnpa
KOKKIVOUGAANG /
KOKKIVOPdAAG
5popog

ToavTa
emoxn
aiBouca
XQIpET®
yeia!

Xwpig
yvwpilw
oKnvi
oyxohikd
Biapoviy
oUpPWvVa PE
eBBopada
Tiapopoio
oepBiTapog / oepBITOP!

povog/n/o
amhd
e18aAwg
adeApi
Sipaw
Bpddu

nAiog

urvog
Byaiva
unoypapyile
avapvnon
auyva
aTuA®
akohoubi
£nave
aiyoupog,n,o
aEppapw
oupmaBnTIkG
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FRANCAIS 4!

tzble (une) table Tisch mese mesz Toarl)
tzbleau (un) painting (black) board Bid Tafel cuadro / piarrz ' quadro TivaKag
taille-crayon (un) pencil-sharpener | Bleistfspiczer sacapuntas apara-dpis flotpa
tard late spit tarde tarde apyd
temps (le) time Zet tiemso tempo ¥povog
téte (une) head Kopf cabeza cabega Keqah
timbre (ur) stamp Briefnarke sello " selo YpaypatoonHo
1t aarly, soon frth prontoltempran - cedo vapis
toujours always immer siempre sempre mavrore
tout [ toute al alle, ganz tode / toda tode / toda ohoyy
train (un) train ZLug tren comboio Tpaivo
A e Yeaailn) work | Arbeit trabao trabalho £pyaoia
— s very sehr muy ' muito (s) / muitafs) oAU
 rousse (ure] case | kit Mzppchen, kleine Tasche estuche / neceser estojo kageriva
trouver to find finden encontrar achar / enconcrar Bpioxw
truc (un) thing ! Ding Sache chisme coisa | truque TEYVaoa

MIBS) [nfpl]

vaissele (faire la)
valise (une)
vélo (un)
verre (le)
vers
vert [ verte
ville (une)

voiture (une)
| vouloir
voyage (un)

vrai [ vraie

| week-end (un)

1‘ yeux (les) [nmpl]

holidays

to do the washing up

suitcase
bike

glass
towards
green
town, city
there is / there are
1o see
ar

10 Want
journey

true

weekend

eyes

| Feren
Geschirr (spilen)

| Koffer

| Rad

! Glas

| nach,zu

| grin

| Sudt

| hier

| sehen
Wagen

' wollen

| Reise

| echt, wirklich, wahr
 Wochenende

| Augen

vacaciones
fregar los platos
maeta

bici

cristal

hacia

verde

ciudad

ya esta

ver

coche

quersr | desear
viaje

verdadero [ verdadera

fin de semana

0jos

| férias

loica (lavar a)

malz

| bicicleta

vidro / copo
até / em direccao 2
‘ verce
| cidade
| al estd/ eisal
ver
" armo
querer
viagem

| verdadeiro | verdadeira

fim de semana

olhos

dlaxomeg
mara
6aliraa
odnharo
notnp!
mpog
nipdowvog/n /e
TOAN
opiate
BAEMw
QUTOKIVITO
BEAw
Tagidi
ahnBivogn

caBBarokupiako

paria
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A bientét !

a coté (de)

A demain !

a droite (de)
a gauche (de)
accent /m.
accepter
accueil m.
accueillant
accueillir
acheter
acteur m.
activité f
actualité f
actuel
admirer
adorable
adorer
adresse f
adresse—
électronique [
adulte m.
aéroport m.
affichage m.
age m.
agréable
aider
ailleurs
aimer
alimentation f
aller (a)

s’en aller
allumer
alors
ambulance f.
ami m.
amour m.
amoureux
ampoule f
s’amuser

an m.
ancien
angoisse f.
animateur m.
année [
anniversaire m.
aolt

apéritif m.
apparaitre
appartement m.
appeler
s’appeler
apporter
apprendre
appuyer
apres

aprés-midi m. /f.

architecture f
argent m.
s’arréter
arrivée f
arriver
arroser
ascenseur m.
s’asseoir

Appendix 3: Vocabulary of Connexions

See you soon!
next (to)

See you tomorrow!

right

left

accent

to accept
welcome
welcoming

to welcome
to buy

actor

activity
current events
present/current
to admire
adorable

to love
address

email address

adult
airport
posting
age
pleasant

to help
somewhere else
to like/to love
diet

to go (to)
to leave

to turn on
S0
ambulance
friend

love

in love (with)
(light) bulb
to have fun
year

old

anxiety
presenter
year
birthday
August
aperitif

to appear
flat

to phone

to be called
to bring

to learn

to press
after
afternoon
architecture
money

to stop
arrival

to arrive

to water
lift

to sit

jHasta pronto !
al lado (de)
jHasta mafiana !
a la derecha (de)

a la izquierda (de)

acento
aceptar
acogida
acogedor
acoger
comprar
actor
actividad
actualidad
actual
admirar
adorable
adorar
direccion

direccién de correo

electrénico
adulto
aeropuerto
fijacién
edad
agradable
ayudar

en otra parte
amar
alimentacién
ir (a)

irse
encender
entonces
ambulancia
amigo

amor
enamorado
bombilla
divertirse
afio

antiguo
angustia
animador
afno
cumpleafios
agosto
aperitivo
aparecer
piso

1lamar
llamarse
traer
aprender
apretar/apoyar
después
tarde
arquitectura
dinero
pararse
llegada
llegar

regar
ascensor
sentarse
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Bis bald
neben

Bis morgen
rechts

links
Akzent

einyerstanden sein

Empfang

freundlich, gastlich

empfangen
kaufen
Schauspieler
Tatigkeit
Zeitgeschehen
gegenwartig
bewundern
reizend, suf}
sehr gern mogen
Anschrift
elektronische
Adresse
Erwachsene(r)
Flughafen
Aushang
Alter
angenehm
helfen
anderswo
lieben
Emnahrung
gehen
weggehen
einschalten

na
Krankenwagen
Freund

Liebe

verliebt
Glihbirne
sich amiisieren
Jahr

alt, ehemalig
Angst
Moderator
Jahr
Geburtstag
August
Aperitif
erscheinen
Wohnung
(an)rufen
heiflen
(mit)bringen
lernen
driicken

nach, hinter
Nachmittag
Architektur
Geld

stehen bleiben
Ankunft
ankommen
gieflen
Aufzug

sich setzen
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Rasee

|

attendre

au bout de

au centre de
au coin de
aujourd'hui
aussi

auteur m.
autoroute f-
autour

autre

avenue f.
avion m.

avis m.

avoir

avoir l'air (de)
avoir besoin de
avoir envie de
avoir de la chance
avoir faim
avoir horreur de
avoir mal (&)
avoir raison
avoir soif
avoir sommeil
avoir tort
avril m.
Bagage m.
baignoire f
banque f
banquier /m.
bar m.

barbe f

bas

baskets® /.

~“beau

beau-frére m.
beige
belle-sceur f-
beurre m.
bibliothéque £
bien

bien slr
bientot

biere f.
bijou m.
bise f
blague f°

GLaN(gEEneY
3 --dbleu

blond

boire

boite /.

boite f

bon

Bonne journée !
bouche f
boucher m.
boucherie f
boulanger m.
boulangerie f.
boulevard m.
bousculer
bouteille /.
boutique f
bouton m.
bracelet .
branché
brancher

Bi2a- oras®.

to wait

at the end of
at the centre of
at the corner of
today

also

author
motorway
around

other
avenue
airplane
opinion

to have

to look like
to need

to want

to be lucky
to be hungry
to hate

to ache

to be right
to be thirsty
to feel sleepy
to be wrong
April
luggage
bathtub
bank

banker

bar

beard

low

trainers
beautiful
brother-in-law
beige
sister-in-law
butter
library

good

of course
soon

beer

jewel

kiss

joke

white

blue

blond

to drink

box
nightclub
good

have a good day!
mouth
butcher
butchery
baker
bakery
boulevard

to bump into
bottle

shop

button
bracelet
trendy

to plug in
arm

esperar

al final de

en el centro de
en la esquina de
hoy

también

autor
autopista
alrededor

otro

avenida

avion

opinién
tener/haber
parecer
necesitar
tener ganas de
tener suerte
tener hambre
horrorizarse de
doler (en)
tener razon
tener sed
tener sueno
tener la culpa
abril

equipaje
bafiera

banco
banquero

bar

barba

bajo

zapatillas de deporte

bonito
cufiado
beige
cufiada
mantequilla
biblioteca
bien

por supuesto
pronto
cerveza
joya

beso
broma
blanco
azul

rubio

beber

caja
discoteca
bueno
iBuenos dias !
boca
carnicero
carniceria
panadero
panaderia
bulevar
empujar (a)
botella
tienda
botén
pulsera
moderno
enchufar
brazo
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warten

am Ende

in der Mitte
an der Ecke
heute

auch

Autor
Autobahn
um
andere(r, —s)
Avenue
Flugzeug
Meinung
haben

so aussehen, als ob

brauchen
Lust haben
Gliick haben
Hunger haben
etw. verabscheuen
wehtun

Recht haben
Durst haben
miide sein
Unrecht haben
April

Gepick
Badewanne
Bank

Banker

Bar

Bart

niedrig
Turnschuhe
schon
Schwager
beige
Schwigerin
Butter
Bibliothek
gut

sicher

bald

Bier
Schmuckstiick
BegriiBungskuss
Witz

weild

blau

blond

trinken
Schachtel
Disco
gut/lecker
cinen schonen Tag
Mund
Metzger
Metzgerei
Bicker
Backerei
Boulevard
schubsen
Flasche
Laden

Knopf
Armband
insider-
verbinden
Arm
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se brosser les dents to brush one’s teeth cepill

bruit m.
brun
bureau m.
bureau m.
bus m.

(adeau m.
café m.
calendrier m.
calme
camarade m.
candidat m.
canette [
capitale f.
carte d'identité f
carte postale f.
carte bancaire f
casquette f.
cassette f

| oAVEIEEE /.

cédille f
ceinture f
célébre
célibataire
centime m.
centre ville m.
chacun
chaleureux
chambre f-
changer (de)
chanteur m.
chapeau m.
chaque
charcuterie f
charmant
chitain
chiteau m.
chaud
chaussures J.
chemise f
cheque m.
cher
chercher
cheveu m.
chez

chien m.
chiffre m.
chocolat m.
choisir

e :
citron m.

cle f

climat m.
cocher

se coiffer
colléegue m.
comme
commencer
communication f.
compléter
comprendre
compter
concert rm.
connaitre
conseil m.
content
continuer
coordonnées f.

copain m.

':.\‘:,»A.-.;- NG et

noise
brown
study/office
desk

bus

present

café
calendar
calm/quiet
friend
contestant Case
can

capital
identity card
postcard
credit card
cap

tape

cellar
cedilla

belt

famous
single
eurocent
town centre
each (one)
friendly
bedroom

to change
singer

hat

each

cooked pork meats

charming
brown (hair)
castle, ot au
warm

shoes

shirt

cheque
expensive

to look for

hair

at

dog

figure
chocolate

to choose
cinema

lemon

key

climate

to tick

to do (one’s) hair
colleague
like/as

to begin
communication
to complete

to understand
to count
concert

to know
advice . Lran(a!

happy

3

ruido

moreno

despacho

mesa de despacho
autobus

regalo

cafeteria
calendario

calma

compafiero

»{candidato

lata

capital

doc. de identidad
tarjeta postal
tarjeta bancaria
gorra

casete

sétano

cedilla
cinturén
célebre

soltero
céntimo

centro de la ciudad

cada uno
caluroso
habitacién
cambiar (de)
cantante
sombrero
cada
charcuteria
encantador
castafio
castillo
caliente
zapatos
camisa
cheque
caro
buscar
pelo

en casa de
perro

cifra
chocolate
elegir

cine

limén
llave
clima
marcar
peinarse
companero
como
comenzar
comunicacion
completar
comprender
contar
concierto
conocer
consejo
contento

to carry on v |NUC continuar

details
friend/pal
i

direccion

amigo
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arse los dientes Z#hne putzen

Larm

braun

Biiro
Schreibtisch
Bus
Geschenk

Café

Kalender

ruhig

Kamerad
Kandidat

Dose (Getrinke)
Hauptstadt
Personalausweis
Postkarte
Kreditkarte
(Schirm)miitze
Kassette

Keller

Cedille

Giirtel

berithmt

ledig

Cent

Innenstadt
jede(r, -s)
herzlich
Zimmer
wechseln
Sanger

Hut

jede(r —s)
Wurstwaren
reizend/charmant
braun
Schloss
heiB3
Schuhe
Hemd
Scheck
teuer
suchen
Haar

bei

Hund
Ziffer/Zahl
Schokolade
wiahlen
Kino
Zitrone
Schliissel
Klima
ankreuzen
sich frisieren
Kollege
wie

®

anfangen/beginnen

Kommunikation
vervollstandigen
verstehen
zdhlen

Konzert

kennen

Rat

zufrieden
weitermachen
Anschrift

Freund
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costume m.
cou m.
coucher
couleur f.
couloir m.
coupable m.
courage m.
courageux
court
cousin m.
couter
cravate f.
créme f.
crépe f.

cuisine f.
cultiveé
culture” f°
cybercafé m.

D'abord
d'accord
dame f.

dans
JJanse,/
danser

date f.

début m.
décembre
déchets m. pl.
décider de
décoller
décorer
déguisement m.
se déguiser
déjeuner
délicieux
demander (&)
dent f.
dentiste m.
départ m.
département 7.
se dépécher
depuis
déranger
dernier
descendre
désespérer
désolé ‘
dessert m.
dessin m.
détestable
détester
devant

se développer
devoir
dialecte m.
difficile
diner

dire
directeur m.
discussion f°
discuter (de)
disque m.
document m.
documentaire m.
doigt m.
dormir
douche f
doux

suit

neck

to go to bed
colour
corridor
guilty
courage
brave

short
cousin

to cost

tie

cream
crepe/pancake
cuisine
kitchen
cultured
culture
cyber cafe
first

oK

lady

in

dance

to dance

date
beginning
December
waste

to decide (on)
to take off

to decorate
costume

to dress up (as)
to have lunch
delicious

to ask (sb)
tooth

dentist
departure
department

to hurry (up)
since

to disturb

last

to go down
to despair (of)
sorTy

dessert
drawing
appalling

to hate - © s
in front of

to develop
must/to have to
dialect

difficult

to have dinner

to say

manager A4
discussion

to talk (about)
record
document
documentary
finger

to sleep

shower

gentle
2

traje

cuello
acostarse
color
pasillo
culpable
valor
valiente
corto
primo
costar
corbata
nata

crepe
cocina
cocina
culto
cultura
cibercafé
en primer lugar
de acuerdo
dama

en

baile
bailar
fecha
inicio
diciembre
residuos
decidir
despegar
decorar
disfraz
disfrazarse
desayunar
delicioso
pedir/preguntar (2)
diente
dentista
salida
provincia
darse prisa
desde
molestar
ultimo
bajar
desesperar
lo siento mucho
postre
dibujo
odioso
odiar
delante
desarrollarse
deber
dialecto
dificil
cenar
decir
director
discusion
discutir (sobre)
disco
documento
documental
dedo
dormir
ducha
amable
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Anzug

Hals

schlafen gehen
Farbe

Gang
schuldig

Mut

mutig

kurz

Cousin
kosten
Krawatte
Creme

Crépe

Kiiche
Kiiche
gebildet
Kultur
Internet-Café
zuerst

einverstand:i
Dame/Frau

m

Tanz

tanzen

Datum

Anfang
Dezember
Abfille

etwas entscheiden
starten (Flugzeug)
dekorieren
Verkleidung

sich verkleiden
frithstiicken
kostlich

fragen (jemanden)
Zahn

Zahnarzt

Abfahrt
Departement

sich beeilen

seit

storen

letzte(r, -s)
heruntergehen
Hoffnung verlieren
tief betriibt
Nachtisch
Zeichnung/Bild
abscheulich
verabscheuen
vor/vorne/voraus
sich entwickeln
miissen

Dialekt

schwierig

zu Abend essen
sagen

Direktor
Gespriach

iiber etw. sprechen
Platte/CD
Unterlage
Dokumentarfilm
Finger

schlafen

Dusche

sanft
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s
Val

drap de bain m.
dréle
dynamique
Eau [

école /.
écouter
écrire (2)
écriture f.
s’effondrer
effort m.
église -
élégant

éleve m.
embrasser
émission f
ermmener
empoigner
emprunter

en avoir marre (de)
en bas (de)
en ce moment
en face (de)
en général

en retard
en-cas #m.
enchanté
énervé
s’énerver
enfant m.
enfin
s’ennuyer
ennuyeux
ensemble
ensuite
entendre
entre

entrée /.
entrée f
entrer
enveloppe f.
environ
environnement m1.
envoyer
épaule f°
épeler
épicerie f.
équivalent m.
escalier m.
espérer
essayer

étage m.
étranger

étre

étudiant m.
étudier
évidemment
évier m.
évolution f.
exactement
examen .
excellent
s'excuser
expliquer (a)
Fabriquer
(étre) faché (avec)
facile

faim f.

faire

faire attention

| a0

bath towel
funny

dynamic

water

school

to listen (to)

to write (to)
writing

to collapse
effort

church
smart/elegant
pupil

to kiss
programme

to take

to grab/to seize
to borrow

to be fed up with
at the bottom of
at the moment
in front of

in general

late

snack

pleased to meet you
irritated

to get worked up
child

finally

to be bored
boring
together

then

to hear
between

starter
entrance hall
to enter
envelope
about
environment
to send
shoulder

to spell
grocer’s (shop)
equivalent
staircase

to hope

to try

floor

foreign

to be

student

to study

of course

sink

evolution
exactly

exam

excellent

to apologize

to explain (to)
to make

to be angry with
easy

hunger

to do

to be careful

toalla
divertido
dindmico

agua

escuela
escuchar
escribir (a)
escritura
hundirse
esfuerzo
iglesia.
clegante
alumno

besar
programa
llevar
empufar
prestar

estar harto (de)
debajo (de)

en est? ~omento
delante (de)

en general

con retraso
tentempié
encantado
nervioso
ponerse nervioso
nifio

por fin
aburrirse
aburrido
juntos

después
escuchar

entre

entrante
entrada

entrar

sobre
aproximadamente
ambiente
enviar

hombro
deletrear

tienda de comestibles
equivalente
escalera
esperar
intentar

piso

extranjero

ser

estudiante
estudiar
evidentemente
fregadero
evolucion
exactamente
examen
excelente
disculparse
explicar (a)
fabricar

estar enfadado (con)
facil

hambre

hacer

prestar atencién
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Badetuch
komisch/witzig
dynamisch
Wasser

Schule

zuhdren

jdm. schreiben
Schrift
zusammenbrechen
Anstrengung
Kirche

elegant

Schiiler
umarmen/kiissen
Sendung
mitbringen
ergreifen
(aus)leihen

es satt haben
unterhalb

im Moment
gegentiber

im Allgemeinen
zu spit/verspitet
Imbiss

sehr erfreut
aufgeregt/nervos
sich aufregen
Kind

schlief3lich

sich langweilen
langweilig
gemeinsam
dann

horen

zwischen
Vorspeise
Eingang
eintreten
Umschlag
ungefihr
Umwelt
schicken
Schulter
buchstabieren
Lebensmittelgeschatft
gleichwertig
Treppe

hoffen
versuchen
Etage/Stockwerk
ausldndisch

sein
Student/Schiiler
studieren
offensichtlich
Spiilbecken
Entwicklung
genau

Priifung
ausgezeichnet
sich entschuldigen
erkldren
herstellen

mit jm zerstritten sein
einfach

Hunger
machen/tun
aufpassen
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HoN 1 :
~ hépital m.

T

(faire) confiance

@
famille f
farine f
fatigué
faux
femme f.
fermer
féte f
féter
février m.
feu m.
fiche f°
fichier m.
fidele
fille 1
film m.
fin f.
finir

fort

fort™

fou

_four m.
 érem.
frigidaire m.
fringues /.
frisés
frite f.
froid
fromage m.
fruit m.
(Gagner
garage /.
gargon m.
gare f.
gateau m.
génération /.
génial

geste m.
glacial
glisser
gondole [
gourmand
gout m.
gotiter
grand
grand-mére /.
grand-pére m.
grenier m.
grignoter
gris
groupe m.
Habillement m.
s’habiller
habitant m.
habiter
heure f.
heureusement
heureux
histoire f.
historique

m

horrible
hotel m.
huile f.
Lci
idée f

to trust

family

flour

tired ;
wrong | ‘ﬁ“é R
woman

to close/to shut
party

to celebrate
February

fire

form

file

reliable

girl

film

end

to end, 2wt b/

strong
stout

mad

oven
brother
fridge
clothes
curly

chips

cold
cheese
fruit

to win
garage

boy

station
cake
generation
brilliant
kind/nice
movement
frosty

to slip
gondola
greedy
taste

to taste

tall
grandmother
grandfather
attic

to nibble
grey

group
clothing

to get dressed
inhabitant
to live (in)
time , Y
fortunately
happy
story, Lnsrov
historical
man
hospital
horrible
hotel

oil

here

idea

g

confiar (en)

familia
harina
cansado
falso
mujer
cerrar
fiesta
celebrar
febrero
seméaforo
ficha
archivo
fiel

nifia
pelicula
fin
terminar
fuerte
gordo
loco
hormo
hermano
nevera
ropa
rizados
patata frita
frio
queso
fruta
ganar
garaje
nifio
estacion
pastel
generacion
genial
amable
gesto
glacial
resbalar
gbéndola
gloton
gusto
probar
grande
abuela
abuelo
desvan
picar
gris
grupo
vestido
vestirse
habitante
vivir
hora

por suerte
feliz
historia
histérico
hombre
hospital
horrible
hotel
aceite
aqui
idea

76

j-m vertrauen

Familie

Mehl

miide

falsch

Frau
schlieen
Fest

feiern
Februar
Ampel
Datenblatt
Datei

treu
Midchen
Film

Ende
beenden
stark

stark
verriickt
Ofen

Bruder
Kiihlschrank
Klamotten
gelockt/kraus
Pommes frites
kalt

Kise

Frucht
gewinnen
Garage
Junge
Bahnhof
Kuchen
Generation
genial
freundlich
Geste

eisig

gleiten
Gondel
esslustig
Geschmack
probieren
grof3
Grofimutter
Grofyvater
Dachboden
knabbermn
grau

Gruppe
(Be)Kleidung
sich anziehen
Bewohner
wohnen
Uhr(zeit)
gliicklicherweise
gliicklich
Geschichte
geschichtlich
Mann
Krankenhaus
flirchterlich
Hotel

o)

hier
Gedanke/Idee
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7% . B

identique

ile £
gimaginer
immense
immeuble m.
impatient
incroyable
informaticien m.
information f.
s’inquiéter
installer
s’installer
insupportable
intelligent
intéressant
interroger
interview /.
invitation f.
inviter
Jambe 1.
®janvier m.
jardin m.
jaune

jeter

jeu m.

jeune

joue f

jouer

jour m.
journal .
journaliste m.
juin m.
juillet

jupe /.

jus de fruit m.
juste
Kilogramme m.
kilométre m.
La

la-bas

lait m.

Nampe [,

se laver
lendemain m.
légume m.
lettre /.
se lever

b
libre
lieu m.
lire
lit m.
litre m.
littérature /-
livre m.
logement m.
loin
loisirs m. pl.
long
longtemps
louer
lunettes f. pl.
lycée m.
Magasin m.
magazine m.
magnifique
mai m.
main j

e
identical
island
to imagine
huge
building
impatient
unbelievable
computer scientist
information
to worry
to install/to set up
to move in
unbearable
intelligent
interesting
to question
interview
invitation
to invite
leg
January
garden
yellow
to throw
game
young
cheek
to play
day
newspaper
journalist
June
July
skirt
fruit juice

just
kilogram vl

kilometre
there

over there

milk

lamp

to wash

the following day
vegetable

letter

to get up
bookshop

free

place

to read

bed

litre

literature

book
accommodation
far

leisure activity
long

(for) a long time
to rent

glasses

high school
shop

magazine
splendid

May

hand

idéntico
isla
imaginar
INMmenso
inmueble
impaciente
increible
informatico
informacién
preocuparse
instalar
instalarse
insoportable
inteligente
interesante
interrogar
entrevista
invitacion
invitar
pierna
enero
jardin
amarillo
tirar

juego
joven
mejilla
jugar

dia
periddico
periodista
junio

julio

falda

zumo de fruta
solo
kilogramo
kilometro
alli

alla lejos
leche
lampara
lavarse

el dia siguiente
verdura/legumbre
carta
levantarse
libreria
libre

lugar

leer

cama

litro
literatura
libro
vivienda
lejos

ocio

largo
mucho tiempo
alquilar
gafas
instituto
tienda
Tevista
magnifico
mayo

mano
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identisch/gleich

R
@,

Insel &

sich etw. vorstellen 8%
unermesslich R
Gebidude K
ungeduldig HR
unglaublich FTEHER
Informatiker THEILER
Information =8
sich sorgen 1B
aufstellen 3
einziehen VR
unertriglich S AN THERZR
intelligent it 45|
interessant AEEM
befragen 1A
Interview K
Einladung HiE
einladen #iE
Bein ii:3
Januar —H
Garten 1&
gelb W
werfen E73]
Spiel Vi
jung i
Wange i S
spielen i
Tag x
Zeitung 4
Journalist WoE
Juni ~A
Juli A
Rock #HF
Fruchtsaft Bt
nur ==
Kilogramm o
Kilometer ~E
da/dort/dorthin AR
da driiben ARE
Milch 41
Lampe AT
sich waschen vk
der Tag darauf BEoR
Gemiise i
Brief 1z
aufstehen oK
Biicherei HIE
frei g
Ort T
lesen EH
Bett 7S
Liter NG o
Literatur o
Buch +H
Wohnung BF
weit . 1t
Freizeitbeschiftigung 44 FRIVESN
lang ®
lange KA
mieten F
Brille HR 5%
Gymnasium [y
Geschift s
Ilustrierte ZiE
herrlich/groBartig  IEFHIFFH
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mais
maison f.
malheureux
manger
marché m.
marcher
mari m.
marié

se marier
marron
mars
match m.
matin m.
méme
menu .
mer f.
merci
mere f.
message m.
métal m.
mettre
meuble 7.
midi
million m.
mince
minuit
miroir m.
moderne
moins
mois m.
moitié f
montagne .
monter
montrer

monument .

morceau 1.
mot m.
mourir
moustache f
musée m.
musicien m.
Naissance f
naitre
nationalité /.
nature f.
neiger

nezZ m.

noir

nom m.
nombre n.
nouveau
novembre .
nuit f

nul

Obtenir
octobre m.
odeur f
odorat m.
ceil m.
offrir

oncle m.
orange

ordinateur m.

ordures f. pl.
oreille f.
organiser
oublier

ouie f
ouvert

but

house
unhappy
to eat
market

to walk
husband
married

to marry
brown
March
match
morning
same
menu

sea

thank you
mother
message
metal

to put
piece of furniture
noon , mAdsy
million
slim
midnight
TITTOT
modern
less
month
half
mountain
to go up
to show
monument
piece/bit
word

to die
moustache
museum
musician
birth

to be born
nationality
nature

to snow
nose
black
name
number
new
November
night

crap

to get/to obtain

October
smell
(sense of) smell
eye

to offer
uncle
orange
computer
refuse

ear

to organise
to forget
hearing
open

pero

casa
desgraciado
comer
mercado
caminar
marido
casado
casarse
marron
marzo
partido
mafana
mismo
menu

mar
gracias
madre
mensaje
metal
poner
mueble
mediodia
millén
delgado
medianoche
espejo
moderno
menos

mes

mitad
montafia
subir
mostrar
monumento
trozo
palabra
morir
bigote
museo
musico
nacimiento
nacer
nacionalidad
naturaleza
nevar
nariz
negro
apellido/nombre
numero
nuevo
noviembre
noche

nulo
obtener

octubre
olor
olfato
0jo
ofrecer
tio
naranja
ordenador
basura
oreja
organizar
olvidar
oido
abierto

78

aber

Haus
ungliicklich
essen
Markt
gehen
Ehemann
verheiratet
heiraten

kastanienbraun

Mirz
Match/Spiel
Morgen

der-, die- dasselbe

Menii
Meer
danke
Mutter
Nachricht
Metall

setzen/stellen/legen

Mobelstiick
Mittag
Million
diinn/schlank
Mitternacht
Spiegel
modemn
weniger
Monat
Hilfte

Berg
hinaufsteigen
zeigen
Denkmal
Stiick

Wort
sterben
Schnurrbart
Museum
Musiker
Geburt

zur Welt kommen
Staatsangehorigkeit

Natur/Art
schneien
Nase
schwarz
Name
Anzahl
neu
November
Nacht
schlecht
erhalten

Oktober
Geruch
Geruchssinn
Auge
schenken
Onkel
orangefarben
Computer
Abfall

Ohr
organisieren
vergessen
Gehor
offen/gedffnet
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Pain m.
pantalon m.
papier m.
parapluie m.
parc. m.
Pardon !
pareil
parents m. pl.
paresseux
parfait
parfois
parler (a)
particuliérement
partir
partout
passeport m.
passer
passion f.
passionné
patate /.
pates f. pl.
patient
patisserie f
payer

pays m.
paysage m.
peinture |
penser (&)
pere m.
personne
personne f.
petit

petit ami m.
petite annonce f
petit-fils m.
pharmacie
photo £

!’WWJ’

yoson

[

foldge £

plamste m.

plece I

piéce de théatre f
pied m.
pique-nique m.
piscine f.

pizza f

plaire
plaisanter
plaisir m.
plan m.
plante /.
plastique m.
plat m.
pleurer
pleuvoir
pluie /.
plus

plus tard

poignet m.
point .

policier m.
pont m.
port m.
portable m.
poser
possible

poste f.

bread
trousers
paper
umbrella
park

sorry!
similar to
parents

lazy

perfect
sometimes
to speak (to)
particularly
to leave
everywhere
passport

to spend (time)
passion
passionate
potato

pasta
patient
pastry

to pay
country
landscape
painting

to think (about)
father
nobody
person
small
boyfriend
classified ad
grandson
chemist’s /i
photograph
sentence
pianist
room

play

foot

picnic
swimming pool
pizza
square,

beadtt

to be liked

to tease/to joke
pleasure

map

plant

plastic

course (in meals)
to cry

to rain

rain

more

later

wrist

full stop  |¢
fish

policeman
bridge

harbour
mobile phone
to put down
possible

post office

]

pan
pantalén
papel
paraguas
parque
iPerdén !
mismo
padres
perezoso
perfecto

a veces
hablar (con)
particularmente
marcharse/irse
todas partes
pasaporte
pasar
pasion
apasionado
patata

pasta
paciente
pasteleria
pagar

pais

paisaje
pintura
pensar (en)
padre

nadie
persona
pequefio
novio
anuncios breves
nieto
farmacia
foto

frase
pianista
habitacién
obra de teatro
pie

picnic
piscina
pizza

plaza

playa
gustar
bromear
placer
mapa
planta
plastico
plato

llorar

llover
lluvia

mas

mas tarde
muileca
punto
pez/pescado
policia
puente
puerto
mavil
poner
posible
correo

79

Brot

Hose

Papier
Regenschirm
Park
Entschuldigung
gleich

Eltern

faul
vollkommen/perfekt
manchmal
sprechen mit
besonders

aufbrechen/abfahren

tiberall

Pass
verbringen
Leidenschaft
leidenschaftlich
Kartoffel
Nudeln
geduldig
Konditorei
bezahlen
Land
Landschaft
Gemiilde
denken an
Vater
niemand
Person

klein

Freund
Kleinanzeige
Enkel
Apotheke
Foto

Satz

Pianist
Zimmer
Theaterstiick
Ful}
Picknick
Schwimmbad
Pizza

Platz

Strand
gefallen
scherzen
Freude/Spal3
Plan

Pflanze
Kunststoff
Gericht
weinen
regnen
Regen

mehr

spiter
Handgelenk
Punkt

Fisch
Polizeibeamter
Briicke
Hafen
Handy
hinstellen/-legen
méglich
Post
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pot m.
poubelle f
pouvoir
préférer
premier
prendre
prénom m.
préoccupation f.
pres (de)
présenter
presque
prét
préter
prix m.
probléme 7.
prochain
profiter de
programme 7.
promenade f°
promettre
proposer
puis
pull (over) m.
pyjama m.
Qualité i
quand
quartier f.
quelque chose
quelqu'un
question f.
quitter
Raconter
radio-réveil m.
raide
rallye m.
randonnée f
rappeler
raquette [
se raser
recevoir
recyclage m.
recycler
réfléchir
refuser
regard m.
regarder
régime m.
région f
relever
religion f.
remarquer
remercier
remplacer
rencontrer
rendez-vous .
renseignement m.
rentrer
repas m.
répéter
répondeur m.
répondre
se reposer
réserver
respecter
ressembler a
se ressembler
restaurant m.
o

retourner

jar

dustbin cubo de basura

to be able to poder

to prefer preferir

first primero

to take coger

first name nombre

concern preocupacion

near cerca (de)

to introduce Pr ¢epresentar

nearly casi

ready preparado

to lend prestar

price precio

problem problema

next proximo

to make the most of aprovechar

programime programa

walk/ride/drive paseo

to promise prometer

to suggest I P ‘--“;' ¥ proponer

then ; después

jumper jersey

pyjamas pijama

quality cualidad

when cuando

district barrio

something algo

someone alguien

question pregunta

to leave | “|v— | degjar

to tell ' contar

clock radio radio-despertador

straight liso

rally rally

hiking excursion

to call back volver a llamar

racket raqueta

to shave afeitarse

to receive recibir

recycling reciclaje

to recycle reciclar

to think (about) reflexionar

to refuse rechazar

look mirada

to look (at) mirar

diet régimen

region regiom

to note (down) sefialar/marcar

religion religion

to notice ; * -+~ ~L destacar

to thank agradecer

to replace reemplazar

to meet encontrar

appointment cita

information informacion

to go back regresar

meal comida

to repeat repetir

answering machine contestador

to answer contestar

to rest descansar

to book reservar

to respect respetar

to look like parecerse a

to look alike parecerse

restaurant restaurante

to stay quedarse
devolver

to return (to)

bote

80

Topf/Glas
Abfalleimer
kénnen
vorzichen
erste(r, —s)
nehmen
Vorname
Sorge/Besorgnis
nahe
vorstellen
fast/beinahe
fertig
borgen/verleihen
Preis
Problem
nichste(r, -s)
nutzen
Programm
Spaziergang
versprechen
vorschlagen
dann
Pullover
Pyjama
Qualitét
wenn
Viertel
etwas
jemand
Frage
verlassen
erzidhlen

Radiowecker
glatt

Rallye
Wanderung
zuriickrufen
Tennisschldger
sich rasieren
empfangen
Recycling
recyceln
nachdenken
ablehnen
Blick

ansehen
Schlankheitskur
Gegend
heraussuchen
Religion
bemerken
danken
ersetzen
treffen
Verabredung
Auskunft

nach Hause gehen
Mahlzeit
wiederholen
Anrufbeantworter
antworten

sich ausruhen
reservieren
befolgen
ghneln

sich dhneln
Restaurant
bleiben
zuriickkehren
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T
retrouver
réussir a
se réveiller
revenir
réver
rien
Tire
riviere f.
riz m.
robe f
romantique
raose
rouge
rouler
route f.
rue f.
Sable m.
sac m.
salade f
salle f.
salle de bains f
salon m.
saluer
sandwich m.
sans doute
santé f.
séance /.
secrétaire m.
sécurité f
séjour m.
séjour- m.
selon
semaine f.
sentir
septembre m.
sérieux
seul
seulement
siecle m.
sigle 1.
silencieux
simple
situation /.
sceur f.
soif f
soir m.

_soirée f.
soleil .
sommeil .
sommet .
sonner
sortir
souffler
souhait m.
sourire m.
sous
souvent
spectateur m.
sport .
sportif
stade m.
studio m.
stupide
succes m.
sucre m.
suivant
supprimer
surprise f.
surtout

show 7

to find (again)
to succeed (in)
to wake up
to come back
to dream
nothing

to laugh
river

rice

dress
romantic
pink

red

to roll

road

street

sand

bag

salad

room
bathroom
lounge

to greet
sandwich
probably
health
secretary
security/safety
living room
stay
according to
week

to smell
September
serious

alone

only

century
acronym
silent

simple
situation
sister

thirst
cvening
evening

sun

sleep //
peak !S U A~ {
to ring

to go out

to blow

wish

smile

under

often
audience (member of)
sport
athletic
stadium
studio flat
stupid
success
sugar

next

to remove
surprise
above all

encontrar
conseguir
despertarse
volver
sonar
nada

reir

rio

arroz
vestido
romaéantico
rosa

rojo
circular
carretera
calle
arena

bolso
ensalada
sala
cuarto de bafio
salon
saludar
bocadillo
sin duda
salud
sesidn
secretario
seguridad
sala de estar
estancia
segln
semana
sentir
septiembre
serio

solo
solamente
siglo
sigla
silencioso
facil
situacién
hermana
sed
noche
noche

sol

suefio
cima
llamar
salir
soplar
deseo
sonrisa
bajo

a menudo
espectador
deporte
deportivo
estadio
apartamento
estipido
éxito
aziicar
siguiente
suprimir
sorpresa

malemn 2o

81

wieder finden
gelingen
aufwachen
zuriickkommen
triumen
nichts

lachen

Fluss

Reis

Kleid
romantisch
rosa
ot

fahren
Landstraf3e
Strafle

Sand

Tasche

Salat

Raum
Badezimmer
Wohnzimmer
begriiflen
Sandwich
zweifellos
Gesundheit
Vorstellung
Sekretidr
Sicherheit
Wohnzimmer
Aufenthalt
gemil}

Woche
riechen
September
ernst

allein

nur
Jahrhundert
Kurzzeichen
schweigsam/still
einfach
Situation
Schwester
Durst

Abend
Abendstunden
Sonne

Schlaf

Gipfel
schellen/lduten
herausgehen
pusten/wehen
Wunsch
Licheln

unter

oft

Zuschauer
Sport 2
sportlich
Stadion
Einzimmerwohnung
dumm

Erfolg

Zucker
nachste(r, -s)
beseitigen
Uberraschung
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re

Table /.
tante f

tard

tarte 1.

tasse f.
téléphoner a
télévision f.
tellement
température f
terre f.

thé m.
théatre m.
ticket m.
timide

toast m.
toilettes f. pl.
tomber
toucher
toujours
tour f.
touriste m.
touristique
tourner

tout a I'heure
tout d'abord
tout de suite
tout droit
tout le monde
tranquille
Mransports m.

-

10t lgravailt m

travailler
traverser
trés

trier

triste

se tromper
trop
trouver

se trouver
truc m.

Université f.

A+ Can (W acances Y.

vélo m.
venir
ventre m.
verre m.
Verre m.
vert
veste f
vie f.
vieux
vin m.
violent
violet
vite
vivre
voila
voir
voisin .
voiture f.
voix f.
vouloir
voyage m.
vrai

vue f.
Yeux m.

-

s 7

nice/friendly
table

aunt

late

tart

cup

to phone
television
so (much)
temperature
earth

tea

theatre
ticket

shy

toast

toilet

to fall

to touch
always
tower
tourist
tourist

to turn

in a moment
first

now
straight
everybody
quiet
transports
work

to work

to cross
very

to sort (out)
sad

to make a mistake
too much

to find

to be

thing
university
holiday
bike

to come
belly

glass

glass (material)
green
jacket

life

old

wine
violent e
purple | Liolef
quickly

to live

here is...

to see
neighbour
car

voice

to want

trip

true
eyesight
eyes

1
L

simpatico
mesa

tia

tarde

tarta

taza
telefonear a
television

tan
temperatura
tierra

té

teatro
entrada/ticket
timido
tostada
servicio(s)/lavabo
caer

tocar

siempre

torre

turista
turistico

girar

luego

en primer lugar
enseguida
todo recto
todo el mundo
tranquilo
transportes
trabajo
trabajar
cruzar

muy
escoger/seleccionar
triste
equivocarse
demasiado
encontrar
encontrarse
cosa/truco
universidad

vacaciones

bicicleta
venir
vientre
vaso
cristal
verde
chaqueta
vida
viejo
vino
violento
violeta
rapido
vivir

ahi esta
ver
vecino
coche
voz
querer
viaje
verdadero
vista
o0jos
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it

sympathisch
Tisch

Tante

spét
Kuchen/Torte
Tasse
anrufen
Fernseher
so/dermaf3en
Temperatur
Erde

Tee

Theater
Karte/Zettel
schiichtern
Toast
Toiletten
fallen
berithren
immer

Turm
Tourist/Urlauber
touristisch
einbiegen
gleich

zuerst einmal
sofort
geradeaus
alle

ruhig
Verkehrsmittel
Arbeit
arbeiten
iberqueren
sehr

Abfall trennen
traurig

sich irren

zu viel
finden

sich befinden
Ding/Trick
Universitit
Ferien

Fahrrad
kommen
Bauch
Glas
Glas
griin
Jacke
Leben
alt

Wein
gewalttatig
violett
schnell
leben

da ist/da sind
sehen
Nachbar
Auto
Stimme
wollen
Reise
wahr
Sehen
Augen
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SHRNUTI

Diplomova prace se zabyva jazykovym transfereifed§tavuje hlavni fakta o
jazykovém transferu, jeho typy, a faktory, které&dpmuji jeho vyskyt. Podrobiji se
zabyva jazykovym transferem, kteryabe vzniknout, fi uc¢eni se druhému cizimu jazyku,

a to transferem z prvniho ciziho do druhého cijéryka. Déle se zabyva podobnostmi
mezi anglétinou a francouzstinou. Praktickast zahrnuje srovnani slovni zasoby el
ucebnicich francouzstiny pro &ateniky s jejich anglickymi ekvivalenty. Vysledky
vyzkumu (pomdr podobnosti ve slovni zasgbjsou doplgny o jejich potencionalni
vyznam pro jazykovy transfer. V z&wu prace je rozebran dopad jazykového transferu na
vyuku francouzstiny jako druhého ciziho jazykat@@o byla nebo je jako prvni cizi jazyk

vyuc¢ovana angtitina.
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